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Mentimeter moment

* What language and cultures are part of your life experience
(personal or professional)?



A Mentimeter

\What language and cultures are part of your life experience (personal or
professional)?
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Content-based
Instruction

Q: to what extent are you familiar
with CBI? (not at all? somewhat?
experienced user)



A Mentimeter

To what extent are you familiar with content-based approaches to
language teaching?
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Unfamiliar Somewhat familiar Experienced user




UC BERKELEY DISCOVERY INITIATIVE



Discovery in the Language Classroom

GOALS:

* Engage students in a discovery
experience of culture

 Work with primary sources

« Offer aninquiry-based approach,
introducing students to the research
process

* Include experiential learning to
establish contexts that create an
“insider’s perspective” and grow learner
communities



Primary Sources

* The Library of Congress is one of the world’s largest sources of free primary sources, with
more than 30 million items available via easy searching at www.loc.gov.

* The LOC Teachers page provides classroom materials and professional development that
let teachers bring primary sources into their curriculum. Classroom-tested lesson plans,

primary source sets, and professional development activities are all centered around the
Library’s primary sources.


https://www.loc.gov/?loclr=blogtea

TEACHER'S GUIDE

ANALYZING PRIMARY SOURCES

OBSERVE

Have students identify and note details.

Sampe DuesTions

‘What doyouw notice first? - Find somethirg small
but interesting. - What do you notice that you
didm't expect? - What do you notice that you can't
sxplain? - What do you notice now that you didn't

zarlier?

FURTHER INVESTIGATION
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REFLECT

Encourage students to generate and
test hypotheses about the source.

‘Where do you think this came from? - Why doyou
think somebody made this? - What do you think
was happening when this was made? - Who do you
think was the audience for this item? - 'What tool
was used to create this? - Wiy do you think this
tem is important? - If someons made this oday,
what would be differant? - ‘What cam you learn from

sxamining this?

Guide students with the sample guestions as they respond to the
primary source. Encourage them to go back and forth between the
columns; there is no correct order.

QUESTION

Have students ask questions to lead to
more observations and reflections.

‘What do you wonder about..

who?! - what? - when? - wheare? . why? - how?

Help students to identify questions appropriate for further investigation, and to develop a research strategy for finding answers.
Sample Cuesstion: 'What more do youw want to know, and how can you find out?

A faw follow-up  Beginning

activity ideas:  Have sfuden(s compare fwo related primary source ifems.

Intarmadiata

Have students expand aralter textbook sxplangtions af hishony
hizsad an primary soances they shudy:

Advancad

Ask students to consiger o a senes of srimany sowces supgont
ar challenge informarion and understonding an a particaiar fomc
Have students refine or rewise conclusions based on their study of
cach subsequent prvmary soLce.

For more Hps on using primary
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Why
Sustainability In
French?




French 3 French 4 French 102










OBSERVER REFLECHIR METTRE EN QUESTION



Debate and vote on the Charter of
the Environment, based on the
interests of the citizens of their
region.






Against

Nord

« La 4®*me plus grande économie en
France, fondée sur le charbon, la péche,
les textiles, "automobile, Uagriculture. Les
poissons disparaissent avec le
changement climatique. La charte est
compliquée pour cette région. Elle n’est
pas en faveur a cause de 'importance du
charbon. »

Abstention

Cote d’Or

« Agriculture, mine, tourisme, et vignobles,
et les restrictions qui sont bonnes pour
’environnement sont mauvaises pour le
charbon. Abstention. »




“l really like the format of some of the worksheets
we used, especially the one where we make
observations, reflect, ask questions and then write
down where we could find answers to our
questions. It really helps me evaluate the sources
before just taking them at face value.”

“As an English major, | constantly have to look at
materials and inquire into their greater meaning. In

SO m e Stu d e ntS, this way, the essays that we wrote for this class

helped me enrich my skills to analyze sources in

COmmentS any language or medium.”

“The process of generating questions about a
primary source has led me to consider texts (and
other media) more critically, paying closer attention
to the goals that motivated and influenced the
form/structure of a primary source. Asking
questions about why a primary source has certain
characteristics has prompted me to look beyond
the content of a document and consider conscious
choices, omissions, or rhetorical strategies that
contributed to its creation.”




“One thing which | was particularly struck by, and
which will continue to inform my teaching, was
the emphasis on meta-critical approaches:
Comment students were taught not just how to research
but also how to question how and why they
conduct research. This model will be incredibly
valuable as | continue teaching textual analysis”

Instructor
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Film Director for a Day assighment
French 4

Write a 2-minute scene to add to the film, justifying your
choice of the added scene

Arlit, Second Paris:

Comments: very few women and children in the film;
environmental question is not addressed through them
-working class as being part of the interviews in the
documentary

—wanted the patrons as well

Tomorrow:

Comments: students revised various sustainable practices
offered in the film;

Students wanted to see an everyday application/ use of the
solutions.

In both cases, students were able to engage in trans-cultural
reflection



Example:
* Fifth-semester course; gateway into the upper division

* Work on written skills in French, stylistics, analytical and
critical thinking.

Learning Objectives:

e Strengthen students’ critical and analytical skills through
Fl’e NC h 1 02: a study of a variety of genres (literary and other)
Adva nced Readlng . SPgi(;g;:Se distinguishing between primary and secondary
and Wl‘ltlng Pilot: environmental sustainability
WO rkshop « Primary sources used: literary works (prose, poetry,

theater); legal documents (France’s Charter on the
Environment, 2004; Paris Climate Accord, 2015); maps;
film.

* Experiential Learning Sites: Visit to campus sites with
sustainable practices.

* Research Activities: campus library databases; Library of
Congress; online.



Student Reflections on Legal Documents:

France’s Charter on the Environment (2004); The Paris Accord on Climate (2015)



French
Guiana:
History and
Relationship
to France
(DOM)

Aujourd’hui, la Guyane Francaise représente le dernier
territoire européen en Amérique du Sud. L’année 1946, voit la
départementalisation de la Guyane qui, avec la Guadeloupe,
la Martinique et la Réunion, devient un DOM. Le rapport entre
la Guyane et la France est pourtant long et compliqué. En
voici quelques dates importantes:

* 1643: Guyane est colonisée par la France
* 1848: l’esclavage est aboli
* 1852: territoire est transformé en un bagne

* 1895-1900: un prisonnier connu est en Guyane—Alfred
Dreyfus

* 1946: le statut de bagne est élimine; Guyane devient un
Département d’Outre Mer.



MAPS: “New Map
of the Wonderful,
Large and Rich

Land of Guiana”
by Jodocus
Hondius, 1598




Primary Source Analysis Tool: MAPS



A Yearin
Cultural

History:
1848
(Padlet)







Film: D[[‘ty * Documentary on the condition of the Wayana people living in an area
affected by gold mining.

Paradlse (2009) * Film explores the themes of health and environmental crises

b Da N |e|. (deterioration of the forest's ecosystem, the pollution of streams, as
y well as countless violations of fundamental human rights).

Schweizer



Primary Source Analysis tool: FILM



Mentimeter moment

* What strikes you as useful in your own teaching? What
challenges do you foresee?



A Mentimeter

\What strikes you as useful in your own teaching? \What challenges do
you foresee?

Challenge: linguistic Useful: | can explain things Can see myself adapting The teaching cycle ORQ is
limitations and textbook clearly, adapt to different the observe - reflect - helpful for all content
resource limitations to learning styles, and give instant question model in my own teaching. How do you

feedback and examples.
Challenges: | can
misunderstand context, miss
emotional cues, or give

scaffold advancedness class - would be great to incorporate grammar work?

help build reflection skills!

incorrect/confi
To show resources The process is really linguistic limitations | like that the tasks are
activities in my Lesson helpful to see, broken bosegl on experiencial
plans.... down into steps. learning. Challenge: how to

prepare the role play task
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A Mentimeter

\What strikes you as useful in your own teaching? \What challenges do

you foresee?

Useful: I'm patient, available
anytime, and can simplify
difficult concepts quickly.
Challenges: | can't fully judge
understanding or replace real
human experience and
mentorship.

Useful: Clear and fast
explanations. Challenges:
Limited real-world
judgment.

Using authentic
matrrials!

In all my teaching career,
one of the major things that
strikes as useful is the
Inclass projects and
collaborations

The analysis tool will help
me and my students have
guidance in the process. |
can also use it to break work
into smaller steps.

Challenge: Will this
approach work well for
large classes?

Love the primary source
approach. Great example of
highlighting community not well
represented in traditional
textbooks. Analysis tool is very
useful also.

The fact that students can
be motivated to carry out
research using CBL using
other tools caught my
attention.

[ J



A Mentimeter

\What strikes you as useful in your own teaching? \What challenges do
you foresee?

Class debates and class
discussions

Trying to make them
creative thinkers and think
them outside the box. | can
also use seni authentic
materials that | create
myself.

Useful: Personalized
learning support.
Challenges: Possible
inaccuracies.

| see myself adapting the
activity “Director for a day” this
will encourage students to be
creative and critical thinkers.
The challenge will be finding
really authentic materials that
ignite them.

Challenge: materials
development &
sustainability for teachers
unfamiliar w this content

Unexpected linguistic
limitations limiting
interests

Challenge: time
constraint

Helpful step-by-step
process via the analysis
tool. Time constraints.

0o ab
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A Mentimeter

\What strikes you as useful in your own teaching? \What challenges do
you foresee?

Making students watch What is really challenging is Are students generally able to The use of academic and non-
documentaries can be an the growing dependence understand the primary academic vocabulary involving
effective strategy to keep them and reliance on Al tools by sources? For example, when sustainable environment to
intact and more interactive with using movies, is a vocabulary further activate students’

) ) students : L L :
learning new concepts in terms list usually enough, or do you critical thinking skills struck me
of cultural contexts. provide additional support?” as well.

My challenge is to find the
correct lever for the
students in ACTFL, the
grammar and the gender
agreement

0o ab
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e Self-portraits (videos)

* Asynchronous exchangesin a forum

* Synchronous exchanges via videoconference—sequence of 3 tasks:
1) multimodal analysis of 3 documents on sustainable development
2) analysis and discussion of the genre of the Charter for the Environment

3) collaborative creative writing: a charter for eco-responsible events at AMU
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Blanche






L’Alimentation Durable a Berkeley

Image 1 : L’assortiment des fruits & Crossroads. Pour éviter Image 2: Le Den, qui est le petit s,upermar(?hé f"‘ coteé de
le gaspillage, on peut seulement en prendre un a la fois. En Crossroads, vendent le cafe de certllflcfe\tlon
méme temps, Crossroads fait partie du mouvement « Zéro environnementale et du commerce equitable.

déchets par 2020. »



C’est difficile d’éviter le gaspillage...

Image 2 : Les fruits que nous avons

Image 1 : Mon fiancé révise des épinards que , . :
achetés, ont commencés a pourrir.

nous avons achetés ily a trois semaines.









Assessment:
Written

Reflection on
the Final
Exam

« Comparez lareprésentation de la
nature dans deux genres différents
qu’on a étudiés ce semestre (poésie,
document légal, film, etc). Comment
ces modes de communication
réussissent-ils a négocier des
questions culturelles, politiques, et/ou
linguistiques liées a la nature, méme de
facon plus puissante que le langage
quotidien? Y a-t-ilun mode
d’expression qui soit particulierement
efficace pour exprimer ces idées?
Pourquoi?




Conclusion

* Inquiry and work with primary sources enabled students to develop a cultural
context for a critical and comparative study of chosen themes (in this case,
sustainability) and immersed them in the political, social, and cultural
dimensions of the environment in French and American contexts.

* The content-based, experiential learning approach enhanced the
collaborative nature of the classes.

* Atthe same time, it allowed students to pursue more personalized
explorations of the target culture and exposed them to research in the
language classroom, emphasizing the process of research rather than its

end product.

* The approach sensitized students to the rhetorical affordances of different
genres.

e Students’ language, critical thinking, and analytical skills all benefitted from
the scaffolded approach.
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