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The case of reading



What is your approach to AI?



Research
L2 literacies development

reading as a multiliteracies practice
reading web texts

digital social annotated reading
AI use for L2 materials design and research 

Positionality

Teaching
Foreign language teaching methods

Introduction to second language acquisition
Technology and language teaching
Reading and Interpreting L2 Texts

The Ethics and Affordances of AI in Applied 
Linguistics



What this webinar 
will address

reading from the perspective of the learner

reading pedagogies from the perspective of 
the teacher



Part I: 
Foundations

Experiencing reading

Examining generative AI



Why do we read?



Why do we read?

• to learn about a topic
• to learn about history
• to learn about current events
• for pleasure
• to connect to others in community
• to get information
• to hear what others have to tell us
• ...

Photo by Matias North on Unsplash

https://unsplash.com/@matias_north?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/photos/woman-in-red-shirt-reading-book-v8DSLoY80Xk?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText


...and in a second language?
• all of the above
• to learn language
• to learn about other cultures



What skills do we need for 
reading?



What skills do we need for reading?

Photo by Road Trip with Raj on Unsplash

From the ACTFL Can-Do Statements
“What elements of literacy lead to higher levels of understanding in the 
Interpretive Mode?
 
Learners move along the proficiency continuum at different speeds in listening, 
reading or viewing. Learners bring prior skills and experience in L1 and L2 to the 
Interpretive mode.

Factors that impact how well learners understand texts include:

a) text complexity or length
b) familiarity with topic and background knowledge 
c) ability to use literacy strategies such as recognizing key words, detecting the 
main idea, identifying supporting details, noting organizational features, 
guessing meaning from context, identifying logical inferences, identifying 
the author’s perspective and cultural perspectives/norms.”

https://www.actfl.org/sites/default/files/can-dos/Can-Do_Benchmarks_Indicators.pdf



ACTFL’s literacy strategies mapped onto
Kern’s (2000) Dimensions of literacy

• recognizing key words
• noting organizational 

features

cognitive

• detecting the main idea
• identifying supporting details
• guessing meaning from context
• identifying logical inferences
• identifying cultural 

perspectives/norms

sociocultural

• identifying the author’s 
perspective

linguistic



ACTFL’s literacy strategies mapped onto
Kern’s (2000) Dimensions of literacy

linguistic

• recognizing key words
• noting organizational 

features

cognitive

• detecting the main idea
• identifying supporting details
• guessing meaning from context
• identifying logical inferences
• identifying cultural 

perspectives/norms

sociocultural

• identifying the author’s 
perspective

multimodal

• recognizing salient 
modes and designs

• drawing on background 
knowledge

• assimilating new propositions 
into existing interpretations

• recognizing contexts of 
production of texts

• recognizing bias and 
ideologies in texts



Reading as a multiliteracies practice
Texts
• are multimodal
• are carefully designed
• are tied to situated identities
• operate in specific sociocultural contexts
• reflect and constitute culture

Readers
• do more than decode written language
• choose varied and flexible reading paths
• consider not only what is being said, but 
how it is being expressed



There I was. For real. Visiting a house transformed into a beautiful 
museum. I had just discovered there was a magnificent terrace perched 
on the Grand Canal. I completely fell in love with the place. The colors, 
the sparkling water, the calm of this hidden gem, a real happy place.

I wanted to immortalize this singular moment.

So I took it out, for the first time, this mystery object that everyone was 
talking about, this thing that is supposed to be an essential because it 
takes your pictures to the next level. I had finally given in and purchased 
one.

I was shy to use it, a bit of a rookie.

So I waited to be alone. I deployed it and put my phone on it like it 
should have been. But it was not. Unfortunately.

It fell apart and it was not supposed to.

My phone dropped on the floor and it was not supposed to.

It slid and went directly underneath the small opening of the fence. And 
it was not supposed to.

So there I was. Admiring and cursing the Grand Canal. For real.
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lexical 
inferencing using 
discourse context

lexical 
inferencing using 

morphological 
cues

Message system

what should have been what actually was

paradise, hoarding 
savings

misadventure, 
extravagent trip

...students need to 
“practice decoding 

message systems rather 
than individual words” 
(Swaffar, 1985, p. 17).





Dimensions of literacy

Linguistic

Multimodal

Cognitive

Sociocultural

Discourse system ⟶ travel fiascos  





Generative AI: 
How does it work?



Large language models (LLMs) are built on 
natural language processing (NLP) and 
function as statistical prediction machines

Through machine learning and neural networks 

https://www.cloudflare.com/learning/ai/what-is-large-language-model/


The coffee spilled.
Go get a ___________.

Complete the sentence:



Complete the sentence:

The coffee spilled.
Go get a ___________.



Where do the data come from?

• Publicly available text (e.g., from the internet)
• Licensed data (e.g., from publishers)
• Human feedback data (e.g., through human-rated 

outputs)



Why is it controversial?

• training data (plagiarized or stolen 
data)

• bias in the data, bias in the outputs
• environmental issues related to 

computing power, water needed in 
cooling data centers

• inequitable access across social groups
• exploitation of workers hired to do 

human rating and filtering

Ethical issues related to:



...and in educational settings?

• shortcuts or replaces thinking
• encourages cheating
• compromises learning



Karim Lakhani



Part II:

The promises 
and perils of 
generative AI 
in supporting 
learners with 
L2 reading

Examining the research

Supporting learners with AI

Exercising caution



Impact of AI-generated materials on learners
• students’ motivation (Yılmaz & Aydın, 2025)

• reading enjoyment (Lee, Shin, & Noh, 2023)

• AI-simplified texts vs. human simplified texts vs. unmodified texts 

and comprehension (Murphy Odo, 2025)

What has research found? 

“Current AI-generated simplifications are purely 
based on linguistic complexity, overlooking the 
value of including relevant information and 
cultural references that can also facilitate 
comprehension” (Murphy Odo, 2025, p. 14)



Reading environments and practices
• AI-supported pre-reading scaffolding (Lin, Lin, & Tang, 2025)

• Students dialoguing with ChatGPT during reading (Thongsan & Anderson, 2025)

• Effects of AI-based reading platforms on anxiety, cognitive load, critical thinking 

and academic reading achievement (Zhang et al., 2025)
• AI-mediated reading and impact on reading proficiency (Ali et al., 2025)

• AI-supported reading and impact on self-regulated reading (Pan, Guo, & Lai, 2025)

• AI-supported reading mentorship (Liao, 2025)

• “ChatPRCS“ personalized support system for reading comprehension (Wang et al. 

2024)

What has research found? 



AI as mediator 
in scaffolding 
pre-reading



AI as mediator 
in scaffolding 
pre-reading



AI as mediator 
in scaffolding 
background 
knowledge

“The trip started with a form of hell called the 
international terminal of LAX.”



AI as a mediator 
in supporting 
vocabulary 
depth 



AI as a mediator 
in supporting 
vocabulary 
depth 



AI as a mediator 
in supporting 
vocabulary 
depth 



“The reason why lexical inference has been 
investigated widely by so many scholars...mainly 
reflects the assumption that the greater the mental 
effort in processing a word, the more likely it is to be 
remembered” (Akpınar, 2013, pp. 1-2).

“Nation (2001: 232) believes that incidental 
learning of lexis through guessing from 
context should be the most important 
method of vocabulary acquisition for learners 
(as it is for NSs)” (Gilmore, 2007, p. 109).

The importance 
of lexical 
inferencing 





Part III:

The promises 
and perils of 
generative AI 
in supporting 
teachers with 
reading 
pedagogies

Examining the research

Evaluating AI outputs



AI in finding 
texts



AI in analyzing 
readability









Identifying and building causal relations among a series of previous 
events and anticipate subsequent events

Identifying and summarizing the main ideas by discerning important 
and unimportant information in the text

AI in 
generating 
reading 
questions

Determining word meanings by accessing semantic memory.

Recall information that is explicitly stated in the text.

Remember (Level 1)

Understand  (Level 2)

Afflerbach, Cho & Kim (2015, p. 206)



What has research found? 

Reading Assessment 
• Creation of multiple choice questions (MCQs) (Chun & Barley, 2024)

• Creation of comprehension passages (Ripoll Y Schmitz & Sonnleitner, 2025)

• Generating MCQs targeting higher order cognitive processing (Rossi & Escubairó, 

2025)
“GPT does not really ‘know’ anything about 
language—or the world—rather, it 
predicts sequences of characters (and 
then larger chunks of language) based on 
their statistical likelihood of occurrence 
within the corpora on which it has been 
trained” (Kern, 2024, p. 519).



AI in 
generating 
texts

organic = human created 

synthetic = AI-generated

Bozkurt (2023)



“Texts are not only sources of linguistic knowledge and 
cultural facts but are also representations of how 
culture is created and how it functions; they must be 
engaged not only for language and elements of content, 
but also as strategic interventions on the field of 
culture--as examples of how knowledge is produced, 
circulated, and managed” (Arens, 2009, p. 162).



AI in modifying 
texts



“Graded or edited texts have, as their name indicates, been tailored 
expressly to limit students to vocabulary and morphological 
structures suitable for a designated learner norm. Their purpose is 
not in teaching a particular content but to teach language. Since 
they are designed for non-native learners, they are linguistically, 
and in this sense, culturally, sanitized” (Swaffar, 1985, p. 17).
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AI in 
generating 
lesson 
sequences













“This is the lesson for learners and 
teachers: don’t ask it to do more than it 
can. Give it facts, but don’t ask for them. 
Give it disciplinary concepts rigorously 
defined elsewhere if you are going to ask 
it to work with them. Supply specific 
context when needed” (Cope & Kalantzis, 
2023, p. 22)















AI-generated texts

Reading assessment 

Reading environments and practices

Interpreting the 
research



Some conclusions...

AI as mediator for learners
• schema activator
• vocabulary depth
• scaffolding background /culture 

knowledge

the promises and perils

• using AI to perform important reading skills
• using AI to generate or modify texts
• AI perpetuating ideologies about language 

teaching, about language learners

AI as support for teachers
• finding texts
• analyzing readability
• starting point for generating 

lesson sequences (include 
principles in prompt)





AI disclosure:
AI was used in testing out uses cases for this webinar and to find the “World Nomads” 
web text.

Statement on images:
All images used in this presentation were drawn from CanvaPro (paid version) or 
were available for download from Unsplash.

Statement on AI use and images
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