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“Munich-Monterey Online” (Spring 1999)



“[l]earning is the process whereby knowledge is created through
the transformation of experience” (kolb, 1984, p. 38)

“no experience having a meaning is possible without
some element of thought” (pewey 1916, p.150)



Diversity, Equity, Inclusion, and Belonging (DEIB)
® “community engagement”
® “forming responsible partnerships with communities and

institutions beyond our campuses and around the globe”

(CSSH Strategic Plan, 2023-2026, June 12, 2023, p.2)
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2.1 Telecollaboration

“the use of Internet communication tools by internationally dispersed
students of language in institutionalized settings in order to promote
the development of foreign language (FL) linguistic competence and
intercultural competence” (selz 2003, p. 68; see also Warschauer, 1996)



Poll 1: Key Principle 1 in Telecollaboration

The principle of reciprocity in telecollaboration refers to the following:

A. The use of advanced technology in language learning

B. A mutually beneficial partnership for all participants (e.g., equal use of the
target language)

C. The focus on grammar and vocabulary exercises

D. The individual study of language materials



Poll 2: Key Principle 2 in Telecollaboration

Reflection and debriefing serve the following purpose:

A. To ensure students memorize vocabulary

B. To provide students with the opportunity to process their experiences,
reflect on their insights, and consider the impact of their interactions

C. To focus on the technical aspects of language learning

D. To increase the amount of homework assignhed



Keypal Exchanges in Language Education

Principle of reciprocity (srammerts, 1996)

Principle of reflection (selz, 2005)
International Email Tandem Network (“eTandem Europa”)
eTandem learning (e.g., Lewis & Qian, 2021; O’Rourke, 2007)
Email (e.g., Tella, 1991)

Chat (e.g., Kern, 1995)









Intercultural Communicative Competence

(Byram, 1997, 2021 revisited)

Knowledge:
Societal, individual interaction

Skills of interpreting, relating:
Documents

Skills of discovery, interaction:
Cultural practices

Attitudes:
Curiosity, openness

Critical cultural awareness:
Perspectives, practices, products



Poll 3: Affordances in Language Learning

According to van Lier (2004), the term “affordances” refers to the following
in the context of language learning:

A. The structured exercises provided by educators

B. The possibilities for action that provide opportunities for
engagement and participation

C. The input provided by textbooks

D. The grammatical rules of a language



Poll 4: The Fuel for Learning

In an ecological perspective on language learning, the following is
considered the primary “fuel” for learning, according to van Lier (2004):

A. Input from target-language speakers
B. Structured language exercises

C. Engagement

D. Memorization of vocabulary



Affordances and Engagement

Context - “affordances (possibilities

for action that yield opportunities ,&
‘ for engagement and participation)” C
(van Lier, 2004, p.81, emphasis in Q
original)
“rich ‘semiotic budget’”
B (van Lier, 2000, p. 253)

“The fuel for learning in an
ecological perspective is not ‘input’
or ‘exercises,” but engagement.”
(van Lier, 2004, p.98, emphasis in
original)

Telecollaborative language teaching
through an interactional, socio-
cultural perspective

(Dooly & O’Dowd, 2012)
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2.2 Virtual Exchange

“is a practice, supported by research, that consists of sustained, technology-
enabled, people-to-people education programmes or activities in which
constructive communication and interaction takes place between individuals
or groups who are geographically separated and/or from different cultural

backgrounds, with the support of educators or facilitators.” (evidence-validated online
Learning through Virtual Exchange/EVOLVE, n.p.)



New Technologies, New Literacies (1)

Multimodality, multiliteracies,

multisite
(e.g., Darvin, 2017; Develotte et al., 2008;
Fuchs et. al, 2012; Guth & Helm, 2010;
Priego & Liaw, 2021)

Digital equity, critical digital
Iiteracy (e.g., Satar & Hauck, 2021)




New Technologies, New Literacies (2)

E Active, authentic, learner-centered, discovery-based (wang & Devitt, 2022)

@ Cross-disciplinary language VEs, e.g., business courses

(e.g., Luo & Yang, 2018; Wang et al., 2013; Cunningham, 2019)

A need for partner matching, training, resource platform (Lan & vu, 2023)



Globalization, Internationalization

“Internationalization at Home is the purposeful integration
of international and intercultural dimensions into the formal and informal
curriculum for all students within domestic learning environments.”

“This could entail working with local cultural, ethnic or religious groups, using a
tandem learning system or other means to engage domestic with international

students, or exploiting diversity within the classroom.”
(Beelen & Jones, 2015, n.p.; emphasis added)



Lingua Franca VEs (1)

Deemphasize national
boundaries; global themes
for collaboration (o'bowd, 2021)

Common ground for all
language users (Helm, 2015)




Lingua Franca VEs (2)

@ English as default questioned (ware, 2020)

e Western contexts dominate (Alami et al., 2022; Akiyama & Cunningham, 2018; Ciftci & Savas,

b 2017)

n English-speaking participants (wu, 2022)



Growing Interest in VE (1)

Asia-Pacific (e.g, chun, 2014;
Cappellini & Hsu, 2020; Guo & Xu, 2023;
Hagley & Wang, 2020; Liaw & English, 2017;
Luo & Gao, 2022;
Nishio & Nakatsugawa, 2018)

Middle East (e.g., Helm, 2015,
Stevens Initiative, 2022)




Growing Interest in VE (2)

Bridging gap between the
Global South and
Global North

(e.g., Bloomquist et al., 2022)

South America
(e.g., King Ramirez, 2022;
Brazilian VE Program)
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Poll 5: Civic Engagement

The following dimensions are best matched with the descriptions below:

1. Relational Dimension
2. Critical Dimension
3. Civic Dimension

A. Reflecting on and analyzing one’s own thoughts and
assumptions.

B. Taking action in local and global communities.

C. Engaging with others and becoming intercultural
speakers and mediators.



2.3 Civic Engagement yram, 2009

Relational dimension:

Getting involved with other speakers,
becoming intercultural speakers and
mediators

Critical dimension:

Analyzing and reflecting on one’s
own thoughts, assumptions,
preconceived notions

Civic dimension:
Outreach and action in local and
global communities






Civic Engagement Research (1)

Skills of discovery,
perspective-taking,
see/evaluate different

participants’ positions
(Porto, 2019)

Integrating SDG goals into
teacher education to
increase participants’
dWareness (Lenkaitis, 2022)




Civic Engagement Research (2)

Develop global citizenship,
agency, cultural awareness,
community, shared vision;
positive impact on global

citizenship view
(Lenkaitis & Loranc, 2022)

Designing accessible
businesses/solutions to
increase social sensitivity,
attitudes, openness towards
dlsablllty (Oswal et al., 2021)




Civic Engagement Research (3)

Engagement at level of awareness, thought, personal development

(
O% - not necessarily sustained civic or social action in community
(Porto, 2021)
I Terminology (intercultural, global) not universally understood
® (Golubeva et al., 2016)

m Postgraduates lacked well-developed sense of global citizenship

(Fang, 2019)
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2.4 Community Outreach

In addition to linguistic, communicative,

and instrumental aspects,
language instruction should focus on
community connection (syram, 2008)

An intercultural citizenship experience
happens “when people of different

social groups and cultures engage in
social and political activity.” (syram, 2008, p.186)



Service-Learning (S-L)

“a form of experiential
education in which students
engage in activities that
address human and
community needs together
with structured opportunities
intentionally designed to
promote student learning and
development” (Jacoby, 1996, p. 5)

“a course-based, credit-
bearing educational
experience in which students
(a) participate in an organized
service activity that meets
identified community needs
and (b) reflect on the service
activity in such a way as to
gain further under-standing of
course content, a broader
appreciation of the discipline,
and an enhanced sense of
civic responsibility” (Bringle &
Hatcher, 1995, p.112)



S-L for Community & Civic Engagement

Reflection as the glue that Strengthens FL academic

= A\ : ..
n holds service and learning w curricula, promotes civic

together (eyleretal, 199) {éiiﬁgf Lbl?ii/IéYn 2018)



S-L in Language Education (1)

Linguistic gains,
motivational gains through

Spanish S-L immersion
(Miano et al., 2016)

Linguistic self-confidence,
reduced anxiety (pellettieri, 2011)




S-L in Language Education (2)

Increased confidence, oral
proficiency, cultural learning,
positive attitudes/impact on

communities

(Moreno-Lopez et al., 2017;
Perren & Wurr, 2013, 2015; Wurr, 2018)

Conceptual gains and

writing skills
(ter Horst & Pearce, 2010)




S-L in Language Education (3)

Implemented in LSP course

on social entrepreneurship
(Abbott & Lear, 2010; Lear, 2012)

S-L in Business Spanish to
meet demands of business
and industry (pak, 2010)




Intergenerational S-L Research (1)

Change in 2nd graders’

perception of elders
(Fair & Delaplane, 2015)

Combat social isolation,

disconnectedness, ageism
(Newman et al., 1997; Yoelin, 2021)




=)/
Stiftung""'

|ntergenerati0na| S-L ResearCh (2) Lernen durch Engagement

Service-Learning in Deutschland

English learners benefitted
from older adults’ linguistic
input (Johnson, 2016)

German learners’ increased

language skills/confidence
(Mueller, 2005)




Poll 6: Community Outreach through S-L

The following statements best characterize a well-designed Service-Learning
activity (select all that apply):

A. Meets identified community needs

B. Is unrelated to course content

C. Includes structured opportunities for reflection
D. Is purely for entertainment

E. Promotes student learning and development
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3. Instructional Planning, Task Design,
Outcomes — Project Examples



S-L Courses (Spring 21 - 24)

: Intermed. 1 Intermed. 2
Spring 2021 7 tandems 9 tandems
lteration 1 2x/semester 4x/semester
Intermed. 1 Intermed. 2
Fall 2021 5 tandems 5 tandems
lteration 2 2x/semester 4x/semester
. Intermed. 1 Intermed. 2
Spring 2022 5 tandems 11 tandems
Iteration 3 2x/semester 3x/semester
Intermed. 1 Intermed. 2 Adv. Spec.Top.
Fall 2022 9 tandems 8 tandems whole group
lteration 4 2x/semester 2x/semester 4x/semester
: Intermed. 1 Intermed. 2 Advanced 1
Spring 2023 6 tandems whole group 7 tandems
lteration 5 2x/semester 4x/semester 2x/semester
Intermed. 1 Intermed. 2 Advanced 1
Fall 2023 5 tandems whole group 4 tandems
lteration 6 2x/semester + tandems 2x/semester
. Intermed. 1 Intermed. 2 Advanced 1
Spn ng 2024 5 tandems whole group 5 tandems
lteration 7 2x/semester + tandems 2x/semester







General S-L Learning Outcomes (selected)

Cultural Competence

@ Identify and articulate their personal changes in attitudes and behaviors

 ;

Demonstrate critical reflection on how their personal identities relate to ithose in community-engaged partnership
‘%" Professionalism

¥ Support authentic, mutually beneficial relationships with patience and humility

f2.  Gain new knowledge and skills to successfully engage in unfamiliar tasks and activities

Problem Solving

f Identify personal changes in attitudes and/or behaviors



Specific S-L CLOs (Int.1, Sp22):

Apply receptive and |dentify the Demonstrate critical
productive skills to community need(s) reflection of service
engage with older being addressed by through guided
adults the service that is activities

taking place




Timeline & Phases: Tandem (ooowd s ware, 2009)



Tasks: Tandem

2% Research community partner.

¥E®  Prepare and revise relevant vocabulary/questions.

Participate in 2-4 tandem meetings (~30 min. each).

\ [
)
/1

’ . . .
/ Write and revise reflections and responses to classmates.



Final Reflection

Write a short reflection in English about your experience in this

S-L project. Use the following questions to guide you, and be
sure to answer at least three of them (350-400 words):

e What impact did these conversations have on you?
e What is something you learned that surprised you?

e How did intercultural and intergenerational differences affect your
conversations?

e What lessons did you learn from hearing about your partner’s life?
e |s there anything else you wish you could have spoken to your partner about?



Preconceived Notions

Students not enthusiastic at first

Nervous about conversing with stranger in L2, about annoying them with proficiency

Reluctant to participate

Elder’s life dull and homebound

Very nervous/afraid before

Unsure about topics because of intergenerational gap

Stereotype of conservative elders

Expect elders to disagree on politics

Students with prior S-L experience enjoyed engaging with elders

[Intermediate 1, Spring 2022, Final Reflections, n=5] (Fuchs & Ferguson, 2023)



Course-specific
content made
more clear

Communicate with German speaker; spoken/casual German

German culture, living, perspective

Impact on future
academic,
professional,
civic and/or
personal goals

Connect with real world; not just about textbook

It's about reaching out, reach out to German world, reach outside
comfort zone; reinforced classroom skills (applicable outside)

Community-
identified goal
supported

Closing the intergenerational gap; building relationships

Gaining perspective on their experience; bridging cultures

[Intermediate 1, Spring 2022, Post-Questionnaire, n=2] (Fuchs & Ferguson, 2023)



Course-specific
content made
more clear

Proper grammar through partner feedback; importance of grammar
(formal "Sie"); word order; conversational skills

None, but overall improvement of speaking skills through engagement

Impact on future
academic,
professional,
civic and/or
personal goals

Great to speak with someone of much different background

Excited/motivated to develop language skills, engage with culture,
language; inspired to go/move to Germany; Meaningful connections,
more comfortable speaking; new perspectives

Community-
identified goal
supported

Wanting elderly to feel heard; mentally supporting elders

Bridging intergenerational gap

[Intermediate 2, Fall 2022, Post-Questionnaire, n=5] (Fuchs & Ferguson, 2023)



Lessons learned

“My partner was struggling in life. The pandemic created

a barrier to her enjoying to sing in church; her family was disconnected from
her - and what seemed to be the most preeminent topic taking space in her
mind - injustice in Ukraine. It was interesting to hear that the sentiments at
home in the US resonated even more ardently in Germany. My partner reported
anguish and discontent with the situation [...] [my partner is] a conscientious,
kind, sensitive, and resilient person [...] ...My partner is a tough cookie, and |
am happy | could learn from her.” [kasper, Intermediate 2, Final Reflection, 18 April 22]



Lessons learned

“IMy partner] did not speak any English, so she could not help with any
translations or missed words, which gave me the chance to rely on what

| already knew. In addition, [she] worked as a journalist and a Sociology
professor. These are two fields | have always found extremely interesting and
considered pursuing myself. Therefore, it was a great experience to hear about
her trials and tribulations in these industries, especially at a shifting time in
Germany for women and politics. [She] shared with me that she only began
working in journalism and the writing industry later in her life, and that she
wished she had started earlier. She told me that many dismissed her ability and
encouraged her to enter a “women’s occupation” rather than wanting to be

a journalist. This was an excellent lesson for me to hear. It inspired me to follow
my goals and desires and not be stopped by what others perceive of me or
think is the rlght path for me.” [Esther, Intermediate 2, Final Reflection, 28 April 22]



Timeline & Phases: Whole Group ooowds ware, 2009



Tasks: Whole Group

2% Research community partner.

Prepare and revise relevant vocabulary for discussion;

U
= design/moderate/participate in online games.
2= Participate in 4 whole-group meetings (65 min. each).

’ . . .
/ Write and revise reflections and responses to classmates.












Reflection Prompt #4: Looking back

1. Was waren die Highlights unserer vier Treffen?

2. Beschreiben Sie kurz Ihren Lernprozess vom ersten bis zum letzten Zoom-
Treffen: Was haben Sie von den Versilberten gelernt? Gab es irgendwelche
Vorurteile, die Sie hatten, die bestatigt/nicht bestatigt wurden?

3. Was haben Sie in den Zoom-Treffen gut oder sehr gut gemacht? Woran
mochten Sie in Zukunft noch arbeiten? (300 words)

(1. What were the highlights of our four meetings? 2. Briefly describe your
learning process from the first to the last Zoom meeting: What did you learn
from the older adults? Were there any preconceptions you had that were
confirmed/not confirmed? 3. What did you do well or very well in the Zoom

meetings? What would you like to work on in the future? 300 words)
[Intermediate 2, Fall 2023, Reflection #4]



Reflection #4: Response to Peers

Bitte antworten Sie auf Posts von 2 lhrer Kollegen/-innen:
Gibt es Unterschiede? Gemeinsamkeiten? 2x100 Worter; due: 24 hrs later

(Please reply to posts from 2 of your colleagues:
Are there differences? Similarities? - 2x100 words; due: 24 hrs later)

[Intermediate 2, Fall 2023, Reflection #4]






Timeline & Phases: Whole Group + Tandem

(O’'Dowd & Ware, 2009)



Tasks: Whole Group + Tandem

=2= Research community partner.
Y8 Prepare and revise relevant vocabulary for discussion; design/moderate games.

Participate in 4 whole-group meetings (65 min. each) + tandem meetings.

\ [
)
/1

\g . c .
4  Write and revise reflections and responses to classmates.

7"l Collaboratively create StoryMap on social justice issues.



INTERMEDIATE 2 (FALL 2023) - StoryMaps

[https://sites.google.com/northeastern.edu/germanatnortheastern/home/service-learning-virtual-exchange/digital-artifact-fa23-grmn2102]






“We spoke a lot about difficulties with technology for older adults.
| am very close with my Grandma and can see her having difficulties
with technology so | understood in some ways what he was talking about.”

[Zora, Intermediate 2 Final Reflection, 15 Nov. 23]

“My older adult partner brought up various issues related to adapting
to tEChHOIOgical advancements [...].” [Sid, Intermediate 2 Final Reflection, 13 Dec. 23]

“The older adult brought up [...] how difficult is for him to keep up with
the current technology.” [Marco, Intermediate 2 Final Reflection, 7 Dec. 23]

“She also brought up issues relating to the struggles elders, such as herself,
face when interacting with modern technology.”

[Lanette, Intermediate 2 Final Reflection, 17 Nov. 23]






“When M. brought up the accessibility of public transportation for people
who use walkers or wheelchairs, | definitely reflected as | had never really
thought about those things while riding the T [MBTA in Boston] as | don’t have

any mobility issues. It definitely made me more aware of these issues.”
[Margaret, Intermediate 2 Final Reflection, 7 Dec. 23]

“My older adult partner brought up various issues related to [...] navigating

healthcare systems, and managing leisure activities during retirement.”
[Sid, Intermediate 2 Final Reflection, 13 Dec. 23]

“Additionally, he has difficulty obtaining necessary medications due to
numerous reasons; mainly too expensive or not being available at the local
pharmacy. | realized how easy my life is compared to his and became much
more grateful for the opportunities | have been given throughout my life.”

[Marco, Intermediate 2 Final Reflection, 7 Dec. 23]



“I was able to bring up in house medical care, and how that was difficult to

access in the United States. M. said that was also hard to access in Germany.”
[Cher, Intermediate 2 Final Reflection, 16 Nov. 23]

“The older adult brought up the issues of age poverty |...].”

[Marco, Intermediate 2 Final Reflection, 7 Dec. 23]

“M. brought up the cost of living in big cities in Germany, including in Hanover
where she is from. | definitely sympathized with this one, as living in Boston is
very expensive for college kids who, like retired adults, typically don’t have an

income to pay for expensive groceries and rent.”
[Margaret, Intermediate 2 Final Reflection, 7 Dec. 23]









“A. talked a lot about loneliness because her friends had passed and younger
people didn’t want to interact with her. | didn’t necessarily relate to what she
was saying but | thought about my grandmas who always do similar things.”

[Damla, Intermediate 2 Final Reflection, 20 Nov. 23]

“A. spoke quite a bit about loneliness within Germany’s older generation. She
explained how much of this loneliness is linked to the nurse shortage, because
for some elders, nurses are who they interact with on a daily basis.”

[Lanette, Intermediate 2 Final Reflection, 17 Nov. 23]

“One issue she brought up was there being a lack of communities for
the elderly. In Germany she said that there were not many communities for
the elderly that were accessible to those of all economic backgrounds.

She then asked us about our experience with these communities.”
[Cher, Intermediate 2 Final Reflection, 16 Nov. 23]
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Conclusion

Intergenerational virtual exchanges perceived as valued intercultural and
linguistic engagement (e.g, Baker, 2019; Johnson, 2016)

Reconsidered pre-existing notions (older adults’ activity level, attitudes)
(Fair & Delaplane, 2015)

Inspired by older adults’ outreach in own community (rorto, 2021)

Increased confidence in L2 (recurring participants) (e.g, Mueller, 2005; pellettieri, 2011)

Role of S-L in overall curriculum, course work, grading process



Implications: Stakeholders

q%;p

Sustained/scalable
outreach to communities

Expand civic focus in
collaborative phase (goal
of sustained civic action)

«&

Systematic integration
and support systems
needed

Evolving roles of older
adults (Youtube Channel,
heritage speakers)

Collaborative
opportunities: Faculty,
Outreach Office,
S-LTAs, RAs

Include all language
levels (elementary for
technology assistance;
adults can practice
English)
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Q&A

@ Thank you! }E c.fuchs@northeastern.edu


mailto:c.fuchs@northeastern.edu

Food for Thought...

Possibility of different interactional formats in different contexts
(e.g., K-12) and different proficiency levels (e.g., elementary)

Ideas for community-based scholarship possibilities, students-as-partners

Inclusive technology if landlines are not an option

Getting to know the immigrant target-language speaker down the street
versus traveling abroad to study the language (macedo, 2019)
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