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Feedback in the HL/L2 classroom What do we focus on? 

What has changed?

New understanding of multiliteracy

Socio semiotics

Feedback modes and tools

Assessment  

Guidelines for feedback 
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Join us at menti.com | use code 39 44 75 9

Follow along on the zoom app, through a 
browser window or scan the QR Code with your 
mobile device. 

What do you focus 
on when providing 
feedback to L2/HL 
writing texts?
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Focus of the 
feedback Feedback

Grammar

Vocabulary

Content

Genre
• Structure
• Organization



What tools do you use 
in your writing 
classroom?
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Join us at menti.com | use code 39 44 75 9

Follow along on the zoom app, through a browser 
window or scan the QR Code with your mobile 
device. 
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WeChat

ZOOM VooV

ChatGPT

X



What type of 
multimodal writing 
tasks/genres do you 
use? 

8

Join us at menti.com | use code 39 44 75 9

Follow along on the zoom app, through a 
browser window or scan the QR Code with 
your mobile device. 



• What factors influence the way we 
provide feedback in multimodal texts?

• What has changed?
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1. New 
understanding of 

multiliteracies
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literacy was 
considered as 

acquiring the set of 
decoding and 
encoding skills 
needed to read 

and write (Pennycook, 2001)
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Multiliteracies 

includes the evolution of 
technological tools and diverse 
social, historical, and cultural 
contexts (New London Group, 

1996)

A broad definition 
of literacy

the multiple literacies 
(e.g., written, visual, 
and technological)

are “used to 
communicate within 
diverse cultural and 

social settings, as well 
as multiple modes of 

delivery” (Yap & 
Gurney, 2023, p. 294).
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is placed at the core of the 
learning process

must consider the different 
meanings and purposes of a 
text and how these meanings 
and purposes are influenced 
and transformed by the 
designer and the audience 
(Mills, 2011; Kalantzis et al., 
2016). 

create “a kind of person, an 
active designer of meaning, 
with a sensibility open to 
differences, problem-
solving, change, and 
innovation” (Kalantzis et 
al., 2016, p. 226). 

encourage them to accept a 
critical agency role

Multiliteracies Framework
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Mode and multimodality 

• The semiotic representation (e.g., textual, aural, visual) used to 
present information (Guichon & Cohen, 2016)

Mode

• The integrated use of different modes to communicate meaning 
(e.g., text and visual combined in a blog)

Multimodality
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“the affordances of multimodal 
composing go beyond language 
development toward the development 
of multimodal communicative 
competence with linguistic and non-
linguistic modes.”  (Yi et al., 2020, p. 4). 

“we do not overlook the importance of 
development of language” (Yi et al., 
2020, p. 2). 
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Types of multimodal texts
Strong version

•  “linguistic and nonlinguistic modes of 
expression contribute equally to 
building communication” (Lim & Polio, 
2020, p. 2)
• Digital stories and infographics—visual, 

aural, or oral elements (among others)

Weak version
• “nonlinguistic modes serve supporting 

roles for language development” (Lim & 
Polio, 2020,  p. 2) 

• Wikipedia entries or blog posts, in which 
the images might support the written text
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Any 
questions 

so far?
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2. Social 
Semiotics
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Social 
semiotic 
theory

Investigates how writers (re)design their 
texts by arranging 

“available meaning-making resources into a 
multimodal whole, making authorial decisions 
appropriately for specific audiences and 
purposes” (Shin et al., 2020, p. 2).
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Multimodal 
ensemble

• Synaesthetic semiosis (Kress, 2003) or 
multimodal creation: 

• the mode of representation as a 
design element and “the effects of 
both the absence and the existence of 
design elements on readers’ responses 
to the multimodal text” (Shin & 
Cimasko, 2008, p. 378). 

• Construction of a multimodal text (Kress, 
2003, 2009):

• Transformation: the actions that 
reorder and reposition semiotic 
resources within a particular mode

• Transduction: the reorganization of 
semiotic resources across modes. 
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A medida que crecí, aprendí más 
sobre el miedo que mi familia 
enfrentaba diariamente. Parecía 
que el uniforme de mi papa 
cambió con las estaciones. Un 
día, en lugar de su traje de 
conserje azul que se aferraba a 
su vientre, me lo encontré con 
una camiseta amarilla sucia. 
Estaba tan sudoroso y apestoso. 

Maqueda (2020)

Excellent use of the 
preterit and imperfect 

Since the script of the digital 
story is shorter, how can you 
convey the same meaning 
also using images and/or 
sounds? 

I loved how you have rewritten this 
paragraph  You have conveyed 
your emotions very well by using 
words like “sudoroso y apestoso” 
or “aferraba a su vientre”. 
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A medida que crecí, aprendí 
más sobre el miedo que mi 
familia enfrentaba diariamente. 
Parecía que el uniforme de mi 
papa cambió con las estaciones. 
Un día, en lugar de su traje de 
conserje azul que se aferraba a 
su vientre, me lo encontré con 
una camiseta amarilla sucia. 
Estaba tan sudoroso y apestoso. 

A medida que crecí, 
aprendí más sobre el 
miedo que mi familia 
enfrentaba diariamente. 

Transformation

Transduction

Maqueda (2020)
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“One part of the story talks about me going to Iceland. I talk 
about how this is the first time that I made all the decisions on 
my own. The picture that I am choosing to put is of me alone 
at the black sand beach. I think that will signify that I am 
independent and able to decide what I want to do”
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Why are you choosing this picture over 
others? What is it representing that 
enhances the meaning of your narrative? 
How does it represent who you are? 

Digital story



Güero

Ojos Azules, Cabello Rubio
Look he can’t be chicano

Mi familia me mira y piensa menos de mí
I look in the mirror and I’m unsure what I see

Aprendí las tradiciones y la cultura tambíen
But I have never felt the feeling of fitting in

Todavía tengo familia que dicen que no soy Rangel
Based on my skin color

Estoy aprendiendo el idioma para demostrarles quien soy
Not just a half Mexican boy

Soy el primer hijo para estudiar en la universidad
So I can make them proud

Sé quién soy y ahora les mostraré
I am more than just the family güero

How does the use of the 
two languages define 
your identity?  

How do the 
image and text 
come together to 
express your 
meaning?
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Focus of the feedback

Feedback

Grammar

Vocabulary

Content

Genre
•Structure
•Organization

Feedback

Grammar

Vocabulary

Content

Genre
•Structure
•Organization

Voice/Identity

Multimodality

Translingualism



What are the challenges 
and benefits of using 
feedback on linguistic and 
non-linguistic 
components?
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Join us at menti.com | use code 39 44 75 9

Follow along on the zoom app, through a 
browser window or scan the QR Code with 
your mobile device. 



28

Let’s focus on 
feedback and 
tools
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Mode of 
feedback

Oral Flipgrid

Written MS Word

Visual Screencast-O-
Matic/Zoom
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Infographic

(Román Zúñiga,2024) 
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Infographic 

(Román Zúñiga,2024)
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Our friend or enemy?
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Certainly! The sentence "I has been working in this assignment for a lenghty time." has a few 
grammatical errors. Let's break them down:

1. **Subject-Verb Agreement**:
   - The subject "I" requires the verb form "have" instead of "has." The correct auxiliary verb for 
"I" is "have."
   - Correct: "I have been working..."

2. **Preposition Usage**:
   - The preposition "in" is incorrect in this context. The correct preposition is "on."
   - Correct: "...on this assignment..."

3. **Spelling**:
   - The word "lenghty" is misspelled. The correct spelling is "lengthy."
   - Correct: "...for a lengthy time."

Putting it all together, the corrected sentence is:
"I have been working on this assignment for a lengthy time."

Here is the corrected sentence:
"I have been working on this assignment for a lengthy time."

Accuracy and register
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Genre  feedback



Activity
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Instructions

1. Open ChatGPT: https://chatgpt.com
2. One of your students has written this text:

“One of the interesting aspects of this reading tackled the 
formation and the changes that the London Group made 
regarding the most appropriate focus in literacy education. 
This were achieve by trying to come up with a pedagogy 
that competes with former existing approaches focusing on 
literacy education, and particularly addresses the debate 
between direct instruction in genre rules and assertion on 
critical thinking and the contextualized teaching of genres.”

3. Activity A: Write a prompt that asks for specific feedback for 
the above text. It can be linguistic or non-linguistic 
feedback, issues about genre, multimodality, etc. 

4. Activity B: Share your experience obtaining feedback with 
ChatGPT in Mentimeter. 

39

https://chatgpt.com/
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Activity B: Share 
your experience 
obtaining feedback 
with ChatGPT. 

Join us at menti.com | use code 39 44 75 9

Follow along on the zoom app, through a 
browser window or scan the QR Code with 
your mobile device. 



Let’s focus on 
the relationship 
between 
feedback and 
assessment

41



Feedback and assessment

• Feedback should promote regular opportunities 
for encouragement and discussion around learning 
and assessment (Lamb, 2018)

• Emergent technologies support ongoing feedback 
and formative assessment (Hatzipanagos & 
Warburton, 2009). 

• Feedback should match the goals and outcomes of 
the task (Oskoz & Elola, 2020) 
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Digital story 
rubric

(Elola & 
Oskoz, 2022)
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Digital story 
rubric

(Elola & 
Oskoz, 2022)
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Digital story 
rubric

(Elola & 
Oskoz, 2022)
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Guidelines
• Audience

• Who is your audience? 
• What semiotic resources are you 

employing to attract your audience?
• Genre characteristics 

• How do you effectively integrate different 
semiotic sources (e.g., visual, textual, 
aural, gestural) to develop a storytelling 
genre?

• Authorship
• To what extent does this project reflect 

your equal intellectual contribution?
• Voice and identity

• Why have you chosen these images as 
representative of your story?
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Semiotic resources
• Oral

• Does clear articulation and pronunciation 
from the narrator help the audience follow 
the story?

• Aural (music, sounds)
• To what extent does the music tie in with the 

theme or the emotional atmosphere of the 
story?

• Visual
• Do the selected images correlate with the 

story being told, and are they integrated 
meaningfully throughout the story?

• Textual
• What is the purpose of including written text 

(e.g., subtitles, words)?
• Language

• Is the story told with an appropriate amount 
of detail; that is, is it not too long or too 
short?
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Multimodal ensemble

• Transduction
• Are your pauses, sounds, or special 

effects used judiciously to convey 
meaning into your story?

• Transformation 
• How do you play with the size and 

color of images to express your 
intended meaning?
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What’s next?

• Consider when and how our approaches to 
(multimodal) feedback should pay greater 
attention towards opportunities for the 
(multimodal) representation of academic 
knowledge.

• Obtain empirical evidence on the role of 
feedback on multimodal writing tasks for 
language development. 

• Shed light on how feedforward helps students 
exploit semiotic modes to jointly advance their 
multimodal composing ability.

• Consider the role of artificial intelligence  for 
feedback provision.
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THANK YOU Any suggestions write 
to us

idoia.elola@ttu.edu oscoz@umbc.edu

mailto:idoia.elola@ttu.edu
mailto:oscoz@umbc.edu
mailto:idoia.elola@ttu.edu
mailto:oscoz@umbc.edu
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