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First: Some definitions
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Definitions

•  Online Translators (OTs)
 • Converts input (text, audio, visual) from one language to 
another language.
 • Often additional features to assist user in fine-tuning the 
output, but the main feature is machine translation.
 • Examples: Google Translate, DeepL, Reverso

• Artificial intelligence (AI) chatbots:
 • For a given plain language prompt, generates responses 
in a conversation-style format based on predictions of best output
 • Performs an almost limitless number of tasks, among which 
translating text between languages, or generating new text in a 
given language.
 • Examples: ChatGPT, Copilot (aka Bing AI), Bard



Poll — Online translators
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Poll
Two questions about your current 
views and policies related to

Online Translators 
(e.g. Google Translate, 
DeepL, Reverso)

Use the QR code 
or go to:
PollEv.com/errolmoneill

http://pollev.com/errolmoneill


OTs and L2 instruction
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OTs and L2 instruction
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• Online translators (OTs) —
• SYSTRAN’s Babel Fish: 1997
• First reports of L2 students using OTs: 1998 (Yang & 

Lange)

•  OTs have evolved (Loock & LéchaugueIe, 2021) —
• rule-based machine translaPon

→  neural machine translaPon (a type of AI)
• output: one translaPon 

→ output = choices on clicking, other linguisPc tools

• Concerns for L2 learning have evolved: 
• Will errors make wriPng incomprehensible?

→ Are OTs ”too” good? Who’s doing the work?
• How can we detect and prevent OT use?

→ How can we foster learning through responsible 
…………. use? (e.g. Schocket & Ducar, 2018)

OTs and L2 instruc/on



FLAVA: Overview of OT tech
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Google Translate:
transla.on
tools



FLAVA: Overview of OT tech
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FLAVA: Overview of OT tech
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FLAVA: Overview of OT tech
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• Online translators widely used:
• 87.7% of face-to-face students use OTs on graded 

HW, even when prohibited (O’Neill, 2019). 
• Large majority (64.6%—83.2%) of online 

synchronous students reported OT use during classes 
(Merschel & Munné, 2022)

• Positive aspects of using OTs for L2 writing:
• OT with training had higher composition scores 

compared to control group (O’Neill 2016, 2019)
• increased lexical and syntactic complexity; 

grammatical and lexical accuracy (Mujtaba et al., 2022)  
• improved vocabulary retention in immediate and 

delayed post-tests (Lo, 2023)

OTs and L2 instruc/on



•  Study (O’Neill 2016, 2018: focusing just on OT 
portion):
 • 3rd or 4th semester of L2 Spanish and French
 • Group A: Trained to use Google Translate 
before 2 composition tasks
 • Group B: Not trained to use GT before tasks
 • Group C: Control (no GT use).

• Training: 20-minute self-guided online training
 • how to use Google Translate’s interface 
 • hands-on translation examples to discover 
strengths & weaknesses -

OTs and L2 instruction



Results for writing with the online translator

 • Those who were trained in GT scored higher on two 
written compositions (25.53 and 25.05 out of 30 possible 
points)
 • than those who were not trained (23.69 and 24.19)
 • Both GT groups scored higher than the control group 
that didn’t use the online translator to write (18.92 and 19.67) 

Important note: Achieving higher writing scores does not 
necessarily mean that more learning has taken place.
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OTs and L2 instruction



Poll — A.I. chatbots
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Poll
Two questions about your current 
views and policies related to

A.I. chatbots
(e.g. ChatGPT, 
Copilot, Bard)

Use the QR code 
or go to:
PollEv.com/errolmoneill

http://pollev.com/errolmoneill


AI chatbots and L2 
instruction
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• AI chatbots: 
      • 1966: ELIZA. Pre-programmed responses to 
scripted conversaPonal turns
      • Research for L2 research with ELIZA and 
successors through the 2010s
      • Today: Large Language Models (LLMs): complex 
neural network trained on billions of datapoints to 
generate responses based on predicPons of best output 
“smartly, rapidly, and mulPlingually” (Lin, 2023). 

 • Concerns for L2 learning: 
      • Who’s doing the work? 
          • Given a prompt, chatbots can create enTre 
composiTons in target language within seconds.
          → SoluTons: Design mulP-stepped or iteraPve 
tasks; train students in using AI for brainstorming or 
feedback; preparaPon at home with AI, in-class w/o it

AI chatbots & L2 instruction



• Positive aspects of using AI chatbots for L2 writing
      • timeliness of language support and practice 
(Huang et al. 2022)
      • improved performance on grammar assessments 
(Kim et al. 2019)
      • better outlines for essay writing (Lin & Chang 2020)
      • higher self-confidence in using L2 (Ayedoun 2015)
      • “critical AI literacy is now part of digital literacy” 
(MLA and CCCC, 2023).

• Some student use cases: explanations of vocab and 
structures; virtual language tutor; independent learning; 
checking grammar; individualized feedback; language 
chat partner

• Some instructor use cases: create lesson plans, write 
an example text that highlights a new grammar point, 
generate comprehension questions for a text we input, 
provide initial student feedback on writing… 

AI chatbots & L2 instruction



•1. Ea r ly AI cha tbots (1960s-1990s): EL IZA, PAR R Y, a nd Ja bberwa cky

•

•2. G rowth of AI cha tbots (2000s): AL IC E , C leverbot, a nd Sir i

•

•

3. M odern AI cha tbots (2010s-2020s): G PT-3, R a sa , a nd G oog le  Assista nt

One sample use:

A student obtains 
feedback from 
ChatGPT on a 
composi;on they 
have wri?en in class.

ChatGPT 4.0
October 2023
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•1. Ea r ly AI cha tbots (1960s-1990s): EL IZA, PAR R Y, a nd Ja bberwa cky

•

•2. G rowth of AI cha tbots (2000s): AL IC E , C leverbot, a nd Sir i

•

•

3. M odern AI cha tbots (2010s-2020s): G PT-3, R a sa , a nd G oog le  Assista nt

One sample use:

Conversation 
partner

ChatGPT 3.5
November 2023



Comparison: 
OTs & Chatbots
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Is ChatGPT the new Google Translate?
A brief comparison

•1. Ea r ly AI cha tbots (1960s-1990s): EL IZA, PAR R Y, a nd Ja bberwa cky

•

•2. G rowth of AI cha tbots (2000s): AL IC E , C leverbot, a nd Sir i

•

•

3. M odern AI cha tbots (2010s-2020s): G PT-3, R a sa , a nd G oog le  Assista nt

Google Translate ChatGPT

Google Translate supports translation to and 
from 133 languages

ChatGPT supports approximately 50 
languages, but possibly limited functionality 
in other languages

Content can be written by student in L1 and 
translated into L2 by GT

Content can be prompted to write directly in 
the L2 by ChatGPT

Students can often click on individual words 
to get options or alternate translations of 
words/phrases

Student can’t click on individual words, but 
can ask ChatGPT to write a different version

Synonyms, brief definitions often appear 
automatically below translation on GT

No synonyms, definitions appear 
automatically, but student can ask for 
explanations or definitions

Can sometimes— but not reliably — be 
detected by language teachers because 
language is “too good”

Can sometimes — but not reliably — be 
detected through AI tools (& possibly by 
instructors)



Reception of online translators and AI chatbots

• “Initially, educators showed distrust towards 
these new tools and asked their students to not 
use them”

• “With time […] educators’ sentiments and 
policies towards machine translation are also 
changing, and they are gradually starting to get 
used as pedagogical tools instead of being 
feared.” (Frances and Zimotti 2023)

Comparison: OTs & Chatbots



• No quantitative academic study has been found 
comparing online translator output to that of AI chatbots 
(ChatGPT, Microsoft’s Copilot, etc.)

• Some initial impressions of perceived differences 
between the two types of resources have been 
published in academic and mainstream press.

• Taken with a grain of salt, since these are not 
quantitative studies and AI chatbots are rapidly evolving

 

Comparison: OTs and Chatbots

-



• Timothy (2023)
 • On first try on a series of idioms, ChatGPT and Google 
Translate often had almost identical results. 
 Juan kicked the bucket / Juan pateó el blade 

 • Author says in some languages (e.g. Malaysan) OT had
an edge in their limited testing — perhaps due to limited 
corpus ChatGPT had access to.

 • ChatGPT, however, can be asked to explain the 
meaning of idioms, which often includes a more 
appropriate translation. User can ask follow-ups.
 

Comparison: OTs and Chatbots

-



Comparison: OTs and Chatbots

-

• In my recent testing, ChatGPT has now started giving an explanation right away. 
Using both tools may be fruitful.



Comparison: OTs and Chatbots

-

• Here’s another example



-

• For isolated, polysemic words, Google Translate generally gives more information



Poll — OTs, AI, and you
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Poll
Two questions about your use of

Online translators
and/or
A.I. chatbots

Use the QR code 
or go to:
PollEv.com/errolmoneill

http://pollev.com/errolmoneill


OT policies — samples and 
suggestions 
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• OT policies among 28 instructor respondents for online 
courses in US & Canadian universities (O’Neill 2019 study) 

• Tests/quizzes: 77.8% of instructors had an
explicit policy against using OTs on tests.

• Homework: 55.6% had an explicit policy against OTs 
on other graded work, while…
• 29.6% had an explicit policy permitting OTs on at 

least some graded work
• 14.8% did not have a stated policy either way for 

HW.

-

OT policies



Why not just all-out ban online translators? 
 • No tool available that purports to detect OT usage.
 • Instructors can’t consistently detect OT usage in writing 
(O’Neill 2016, 2018)
  • Raters ranged from 28.7% to 76.9% accuracy in telling 

between OT, online dictionary, and use of neither tool. 
  • At best, only right about ¾ times. At worst, only right 

about ¼ of the time.

• For Vinall & Hellmich (2022), prohibiting and penalizing OT 
use might not serve the intended purpose of curbing student use. 
Instead, it "… produces shame and, in many cases particularly
given punitive policies around its use, is also done in secret."

OT policies
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EXAMPLES 1 and 2: (responses from O’Neill 2019 survey) 
Examples explaining permitted tools

1) What kind of “outside help” is OK? In this course, you are allowed to use 
only the following resources as outside help with matters of language
(accents, grammar, vocab):

• http://www.wordreference.com/
• https://www.linguee.com/
• Microsoft Word Spell Check
• Your instructor
• The tutors in the Tutoring Room - see schedule posted in 
Compass

2) Use your book as your primary tool. If a word/expression is not in your
book, use http://www.wordreference.com. It is an amazing dictionary that
provides you with translations of words and expressions and also provides
you with the context of the word. 

38

OT policies



EXAMPLES 3 snd 4: policies that allow OT usage and explain 
when/for what. (responses from O’Neill 2019 survey) 

 3) Google Translate is to be used as a tool, in conjunction 
with your textbook, and Smarthinking or face-to-face tutor service. 
Google Translate is not a perfect system, it will provide, at times, 
inaccurate or wrong translations.  You must proofread your work 
before submitting.  

 4) Online translators are a GREAT tool you should learn to 
use intelligently. I use them all the time to check myself. They 
should NOT be used in place of your own work and skill. If you 
don’t know how to say something, translators may or may not 
come up with what it is you want to say. […] You may not use them 
on any part of an exam.

39

OT policies



OT policies

40

EXAMPLE 5
Adapted example from a 1st-
semester University of Memphis 
Uo M Global French course.

• What is allowed/not allowed
• Why that’s the case
• Alternate resources to use



OT policies
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EXAMPLE 5
Adapted example from a 1st-
semester University of Memphis 
Uo M Global course.

• What is allowed/not allowed
• Why that’s the case
• Alternate resources to use



AI chatbot policies — 
samples and suggestions 
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There’s a pressing need for guidance to students on AI use.

Baek, Tate, and Warschauer (TSLL 2023) — 58% of L2  
English learners use ChatGPT at least weekly, of which 13.2% 
use it daily.

Chronicle of Higher Education (2023): Student surveys
 • 49% of students use generative AI and
 • 54% of students say their instructor didn’t provide an AI 
policy
 • 60% of students say there was no guidance on using AI 
“ethically or responsibly”

AI chatbot policies

-



IALLT presentation by Clare 
Frances and Luke Whitaker 
(June 2023) 

Survey of 55 university world 
language instructors

• 50.9% (28/55): Policy prohibits 
AI chatbots
• 21.8% (12/55): Policy allows 
limited AI chatbot use
• 27.3% (15/55): No policy on AI 
chatbots

AI chatbot policies



Similar to OTs, there is no foolproof way to determine 
whether output comes from an AI chatbot.

 • Hostetter et al. 2023: 29% of students and faculty 
correctly identified which of 4 compositions was AI-
written: only slightly better than chance
           • Open AI pulled their detector in July 2023 “due 
to its low rate of accuracy.” (OpenAI, 2023) 
           → Solution: “Detecting AI output is only one side 
the coin, the other being an active discourse with 
students, including an explicit discussion of […] integrity, 
transparency, and honesty  (Peres et al. 2023) 

AI chatbot policies
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• Total bans on AI chatbots likely unenforceable and may be 
counterproductive.

“Focus on approaches to academic integrity that support 
students rather than punish them and that promote a 
collaborative rather than adversarial relationship between 
teachers and students.” (MLA-CCCC Joint Task Force’s 
Working Paper, 2023)

• Including broader language in policies covering online tools in 
general might be the best approach

• Fostering an explicit discussion of and/or activities related to 
specific tools students are likely to use, defining them (e.g. what is 
an online translator?) and providing guidance on responsible 
usage and lets them know you are aware of these tools.

AI chatbot policies

-



AI chatbot policies

-

EXAMPLE 1
University of Pittsburgh’s 
Center forTeaching and 
Learning



EXAMPLE 2: general policy that allows a framework for AI 
chatbot usage with appropriate citation.

 2) In all academic work, the ideas and contributions of others 
(including generative artificial intelligence) must be appropriately 
acknowledged and work that is presented as original must be, in 
fact, original. Faculty, students and administrative staff all share the 
responsibility of ensuring the honesty and fairness of the 
intellectual environment at Washington University in St. Louis. 

https://ctl.wustl.edu/resources/constructing-a-syllabus/ 

48

AI chatbot policies

https://ctl.wustl.edu/resources/constructing-a-syllabus/


AI chatbot policies

-

EXAMPLE 3
University of Memphis 
English Department



EXAMPLE 4: Texas A&M University provides a number of other 
institutions’ policies, along with recommendations.

 4) 

https://cte.tamu.edu/getmedia/1d5e4ef6-97f1-4065-987f-3c9dfecbb7bd/TAMU-CTE_GenAI-
SyllabusStatementConsiderations.pdf 50

AI chatbot policies

https://cte.tamu.edu/getmedia/1d5e4ef6-97f1-4065-987f-3c9dfecbb7bd/TAMU-CTE_GenAI-SyllabusStatementConsiderations.pdf
https://cte.tamu.edu/getmedia/1d5e4ef6-97f1-4065-987f-3c9dfecbb7bd/TAMU-CTE_GenAI-SyllabusStatementConsiderations.pdf


EXAMPLE 5: self-guided module, with examples, to help 
instructors construct a syllabus policy on AI 

https://teachingcommons.stanford.edu/teaching-guides/artificial-intelligence-teaching-
guide/creating-your-course-policy-ai 51

AI chatbot policies

https://teachingcommons.stanford.edu/teaching-guides/artificial-intelligence-teaching-guide/creating-your-course-policy-ai
https://teachingcommons.stanford.edu/teaching-guides/artificial-intelligence-teaching-guide/creating-your-course-policy-ai


Assignments: Tasks 
and approaches for OTs and AI
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It is good to consider options for dealing with limiting or promoting 
OT and/or AI usage. Good news: Many of the strategies used for 
OT can be used with AI.

 • Survey and reflection: Explore OT with students by talking 
about and answering questions about the writing process 
(Merschel & Munné 2021) 

 • GUMT (Guided Use of Machine Translation): Training 
students in OT use, writing activities and reflection, and feedback 
from instructor. (Ryu, Kim, Park, Eum, Chun & Yang, 2021)

 • ADAPT (Amend, Discuss, Assess, Practice, and Train): 
assignments and rubrics redesigned to account for OT, and 
instructor discusses and trains students in limited OT use. 
(Knowles 2022) 

Suggestions for approaches/tasks
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Pellet and Myers (2022)
 • Situate, Investigate, and Integrate: Include questions 
in homework/classwork prompts that make allowances for 
OT use, but place the assignment into context with the unit to 
discourage using an OT without reflection.

 

Suggestions for approaches/tasks
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Pellet and Myers (2022)
 • Situate, Investigate, and Integrate: Include questions 
in homework/classwork prompts that make allowances for 
OT use, but place the assignment into context with the unit to 
discourage using an OT without reflection.

 

Suggestions for approaches/ tasks
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Suggestions for approaches/ tasks
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Suggestions for approaches/tasks
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Suggestions for approaches/policies
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Pellet and Myers (2022)



My recommendation: Training in 
responsible OT use. 

• 5-step approach (based on my study cited 
earlier)

1. Introduction to the tool
2. Demonstration of how the tool 

works
3. Hands-on testing of the tool 

through examples
4. Review of the tool’s strengths and 

weaknesses
5. Policy on how the tool, or online 

resources in general, should or 
should not be used, and why. 59

Suggestions for approaches/tasks
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Kureth and Summers 2023. 20-minute trainings at the Université de Neuchâtel 
on machine translation literacy with four primary components.
 
 • Difference between online dictionaries (look-up of isolated word) and online 
translators (sentence-level context needed)
 • Pre-editing (avoiding idioms and other structures that could pose a 
problem for the OT)
 • Risks of OT systems (privacy, quality, institutional ethics, etc.)
 • Strengths of OT systems (grammar, spelling, learning/reviewing words and 
expressions)

Survey results showed that the interventions improved OT literacy among 
students and best practices, such as not using online translators to search for 
isolated words. (Thanks to Karen Fleischhauer for the reference!) 

62

Suggestions for approaches/tasks



Increase student linguistic awareness through a group 
activity, which can lead to limiting student translator use 
(Faber & Turrero-Garcia, 2020)

• Students run provided sentences through a translator
• Identify incorrect tense use or other errors
• Choose between the output of one of the OTs or 

create their own answer
• Goals: encourage students to think critically about how 

language works, their own abilities in the L2, and 
OT strengths and weaknesses

63
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Study of 27 2nd-semester Spanish students 
(Faber & Turrero-Garcia, 2020)

• Over 75% of students picked their own 
translation after considering that of the OTs

• Before study: 100% of students reported using 
online translators in class “sometimes” or 
“often”.

• After study: only 50% did so “sometimes” or 
“often”, with 44.4% saying they now did so 
“rarely”  

64
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Suggestions for approaches/tasks

Different 
assessments 
=
different 
expectations low-stakes



Breakouts: co-creating a 
task or policy
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Create a task or policy related to AI tools — either online 
translators, AI chatbots, or inclusive of both.
         Please use the QR code or this link to go to Padlet and 
decide who in your group will type up your idea for a task. 

Ideas:
 • Try to come to a consensus on a brief task that 
incorporates AI either to promote responsible use or to 
discourage its use.
 • You do *not* need to be in complete agreement or 
consider this a final product: the idea is to reflect on and 
discuss possibilities.
 • You can, but don’t have to, base it on a current task or 
policy you use or ones that have been discussed so far.

Breakout groups

67

padlet.com/errolmoneill/ai

https://padlet.com/errolmoneill/ai


Discussion / Q & A
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Discussion
It doesn’t need to be an all-or-nothing approach: 

Ducar and Schocket, 2018: Instructors must become familiar with 
online translators to find a way to:

• Promote language proficiency and “ethical use” of 21st–
century tech. 

• Focus grading on successful, meaningful communication 
and less on achieving native-like accuracy  

For Pellet & Myers (2022)
 “There is no denying that [the] increased student-computer 
interface will remain as a byproduct [of the pandemic]. The addition of 
the computer and the internet into the mix results in a form of triangle 
relationship [instructor, student, and computer] which cannot be 
undone, nor should it be.”
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Discussion
• Discussions of online translation likely will increasingly involve AI 
chatbots and other artificial intelligence tools.

• Upcoming O’Neill study: Spring/Summer 2024  
 • follow-up on previous OT usage numbers and policies
 • questions related to chatbot policies and attitudes

If you’re interested in participating or want to follow me
 • Email: errol.o@memphis.edu 
 • Twitter/X or Facebook: @errolmoneill
 
If you’d like a copy of this presentation
 • Scan the QR code to the right
 • Go to tinyurl.com/cercll2024-ot-ai  
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Thank you!
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Q & A
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