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Webinar Objectives

1. Discuss key multiliteracies concepts 


2. Examine strategies for enhancing 
communication about target language 
texts through language forms


3. Analyze target language texts and 
example lesson plans


4. Apply knowledge gained to create 
text-based, multiliteracies activities 
focused on language forms
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Multiliteracies & Language Forms

• Scan the QR code 


OR


• Go to menti.com and enter the code 
8899 1460 



Misconceptions

1. Working with texts takes too much time 
away from learning language 
fundamentals


2. It’s important to find the “perfect” text to 
teach the language forms in my 
curriculum


3. Students need to know every vocabulary 
word to interpret a text


4. Students don’t develop communicative 
abilities when they interpret texts.


5. Multiliteracies pedagogy doesn’t help 
learners acquire language forms.



Foreign language literacies “is the use of 
socially-, historically-, and culturally-situated 
practices of creating and interpreting meaning 
through texts. It entails at least a tacit awareness 
of the relationships between textual conventions 
and their contexts of use, and ideally, the ability 
to reflect critically on these relationships. 
Because it is purpose-sensitive, literacy is 
dynamic—not static—and variable across and 
within discourse communities and cultures. It 
draws on a wide range of cognitive abilities, on 
knowledge of written and spoken language, on 
knowledge of genres, and on cultural 
knowledge” (Kern, 2000, p. 16). 

LINGUISTIC DIMENSION

SOCIOCULTURAL DIMENSION

COGNITIVE DIMENSION



TEXTUAL FEATURES / AVAILABLE DESIGNS = the content of target 
language texts and the resources that can be targeted in instruction

LANGUAGE FORMS

• grammar; vocabulary; spelling; verb forms; metaphor; sound system; transition 

words; intonation patterns; active/passive voice; pronouns reference; word order; 
direct/indirect discourse, etc.


CONVENTIONS

• organization; genre features; formatting; camera effects/perspectives; page layout; 

punctuation; discourse type (dialogue, problem-resolution); turn taking; etc.


CULTURAL CONTENT

• products, practices, perspectives; background knowledge needed; gestures/body 

language; images; etc.
(Kern, 2000; Paesani, Allen, & Dupuy, 2016)



Language Forms in a Multiliteracies Approach

1. Communicate about 
a text

Language forms as a  
scaffold for interpretive 
communication activities

• Complex clauses to 
express opinions


• Adjectives to describe 
a character

2. Understand how a 
text communicates

Language forms as the 
content of interpretive 

communication activities

• Imperative to describe 
steps in a process


• Transition words & 
temporal adverbs to 
advance a chronology



EXPERIENCING CONCEPTUALIZING ANALYZING APPLYING

“Explore familiar and new 
ideas”

“Connect language and 
meaning through texts”

“Question the complexity 
of culture, language, and 

ideas”

“Create texts and 
showcase new 

knowledge”
• Spontaneous, 

immersive learning 
without critical 
reflection or analysis


• Gain global 
comprehension and 
express thoughts, 
opinions, and feelings

• Explicit instruction & 
practice of skills and 
knowledge needed for 
communication


• Unpack texts—
language forms, 
conventions, 
organization, etc.

• Relate textual meaning 
to social, cultural, 
historical contexts and 
purposes


• Question the meaning, 
importance, and 
consequences of what 
is learned

• Application of new 
skills and 
understandings 


• Use knowledge and 
produce language in 
creative ways

brainstorming

true/false questions


think-pair-share

concept map

synonym substitution


text matrix

3-2-1 summary

debate


self-assessment

genre reformulation

personal interpretations


poster presentation

(Cope & Kalantzis, 2009; Kalantzis et al., 2016; New London Group, 1996; Paesani & Menke, in press)



Communicate About a Text

What language forms will help 
students communicate about this 
text?


• Greeting & leave-taking vocabulary


• Chunks, e.g., “I like…” “I don’t 
like…” “It/There is…” “It/There is 
not…”


• Color adjectives


• Personality traits
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Students brainstorm words they associate 
with morning and give one reason why they are 

(not) a morning person using I like…, I don’t 
like…. Teacher projects photo and asks if Grumpy 

Cat is a morning person

Experiencing

Instructor says “Good morning” and students 
provide appropriate responses. They read the 
meme and discuss the response “No such thing”: 

Is it appropriate? Is it in your book? Finally, 
students identify language and visual features 
showing that Grumpy Cat doesn’t like mornings.

Conceptualizing

Students discuss the intent of the meme (e.g., 
author intent, humor, targeted audience). Teacher 

provides a list of possible answers to each 
question to facilitate TL use.

Analyzing

Students create a Grumpy Cat meme using a 
different greeting or leave-taking expression 

learned in class. Class votes on the funniest 
meme and explains the features that make it funny.

Applying

Lesson adapted from Paesani & Menke (in press)



Understand How a Text 
Communicates

What language forms does the text 
possess that are important for 
understanding its meaning?


• Infinitival clauses (e.g., My dream 
is + infinitive, I want to + infinitive)


• Vocabulary related to personal 
growth, self acceptance


• Vocabulary to refer to trans people


• Pronouns


• Numbers/Age



1. Teacher introduces the “American Dreams” article from the New York Times, and 
provides a brief overview. Students identify the intended audience and predict 
content and tone

Analyzing

2. Students read the Skylar Kergil entry individually and as a whole class identify the 
who, what, where, when of the text. Experiencing

3. In small groups, students identify the components of the text (e.g., author’s 
name, location, dream statements, motivation, photo, etc.) and decide what 
each component contributes to the text’s overall meaning and why it is 
needed. 

Conceptualizing

4. The teacher projects Skylar’s dream statement and explains the infinitival clause 
construction. Then students underline the other dream statements in the article. 
A list of different language forms used to express a dream statement is 
generated. 

Conceptualizing

5. Students reflect on their own dreams for the future and create their own American 
dream text that includes the components identified in #3 and two different 
language forms used to express a dream statement identified in #4.

Applying

Lesson adapted from Paesani & Menke (in press)



Common Language Forms Activities Multiliteracies Alternative

Underline language forms in a text Underline and then explain meaning/purpose

Guess word meaning from context
Guess and explain importance


Provide a synonym in the target language & decide 
which word is more appropriate and why

Transform the sentence 

(e.g., present to past)

Change the verb tense/aspect. How does this 
affect meaning?

Provide vocabulary list with English equivalent Associate words from the text with themes or ideas 
to create a concept map

Repeat verb paradigms Identify the different conjugations used in a text. 
Which are most common? Why?



Applying what you’ve learned

1. What language forms have students 
learned up to this point that will help 
them interpret this text?


2. What language forms does the text 
possess that are important for 
understanding its meaning? How do 
these language forms relate to chapter 
themes?


3. What multiliteracies activities can I use to 
focus on language forms while teaching 
this text? How can I tweak activities I 
already use to make them more in line 
with multiliteracies pedagogy?



Multiliteracies & Language Forms

• Scan the QR code 


OR


• Go to menti.com and enter the code 
6400 3822 



Wrap-Up

1. Multiliteracies pedagogy and the teaching 
of language forms are compatible


2. Language forms can help communicate 
about a text and understand how a text 
communicates


3. The knowledge processes provide 
different options for acquiring, interpreting, 
and using language forms


4. No need to start from scratch — small 
tweaks make language forms activities 
multiliteracies activities



Thank you!

kpaesani@umn.edu

carla.umn.edu/literacies/



