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Why is challenging ideologies important?



If you want to really hurt me, 
talk badly about my language. 
Ethnic identity is twin skin to 
linguistic identity—I am my 
language. Until I can take 
pride in my language, I cannot 
take pride in myself.

(Anzaldúa, 2012, p. 81)
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By the end of the webinar, you will be able to…

1. broadly describe ideologies related to language instruction;
2. identify pedagogical strategies for unpacking ideologies; 
3. critically reflect on opportunities for and challenges to teaching 

language in a culturally, linguistically, and socially-equitable 
manner 



What are language ideologies?



What characteristics are 
often associated with 
someone who uses the 
following? 

I ain’t got 
no…



Language ideologies are “taken-for-granted assumptions about 
language [that] become the suppressed premises of judgments 
of an individual’s social worth” (Woolard, 2020, p. 3).  

https://forum.wordreference.com/threads/aint.27412/

https://forum.wordreference.com/threads/aint.27412/


Raciolinguistic ideologies
are beliefs about language 
use, structure, and users that 
are grounded in “the 
historical and contemporary 
co-naturalization of language 
and race” (Rosa & Flores, 
2017, p 622).  

https://www.nytimes.com/2020/11/26/us/montana-spanish-border-patrol.html

https://www.nytimes.com/2020/11/26/us/montana-spanish-border-patrol.html


Examples in language instruction



One language-one person-one race-one nation

Spanish Latinx / 
latinidad mestizo Mexican, 

etc.

(Quan, 2021; Rosa, 2016; Tsai et al., 2021; Zarate, 2018)  



(Padilla & Vana, 2022, p. 9)

Dorwick et al. (2021).Puntos de Partida (11th ed.). McGraw 
Hill.

https://www.duolingo.com/

https://www.duolingo.com/


Liu et al., (2017). Integrated Chinese (4th ed.). Cheng 
& Tsui Company.



Monolingual & “Native Speaker” Ideology

language cultural 
identity

phenotype nationality

monolingual 
language abilities

“native 
speaker”

(García, 2019; Leeman, 2014; Mori & Sanuth, 2018)  



ACTFL Core Practices

https://www.actfl.org/sites/default/files/resources/Core%20practices.pdf

https://www.actfl.org/sites/default/files/resources/Core%20practices.pdf
https://www.actfl.org/sites/default/files/resources/Core%20practices.pdf


Standard Language Ideology

“standard(ized)” 
variety

educated

middle, 
upper class

group(s) with 
power

(Burns, 2018; Leeman, 2014; Lippi-Green, 2012; Rosa, 2016) 



Dorwick et al. (2021). Puntos de Partida (11th ed.). New York: McGraw Hill.  



Blanco, J.A. (2018). Revista: Conversación sin barreras (5th ed.). Boston: Vista.

ATTENTION
In Spain, it is very common to 
use the pronoun le instead of 
lo or la for the direct object. 
This phenomenon is known as 
leísmo. The substitution of the 
masculine pronoun le for lo is 
correct and admissible but 
the use of le instead of la is 
considered incorrect.

José lo ayudó. 
(standard form)
José le ayudó.
(leísta form)



language cultural 
identity phenotype nationality

monolingual 
language abilities

“native 
speaker”

“standard(ized)”
variety

educated

middle, 
upper class
group with 

power



Prototypical L2 Learner

L2 Learner

monolingual

monocultural

no personal 
connection to the TL

Anglo white

heterosexual

middle, upper class
(Anya, 2020; García, 2019; Lado & Quijano, 2020)



Dorwick et al. (2021). Puntos de Partida (11th ed.). New York: McGraw Hill.  



How are these ideologies present in your 
language teaching context?

What are some of the consequences of 
these ideologies for students and teachers?



Consequences of ideologies 



Consequences for students
● Position target language speakers as 

“others” in the U.S.
● Expect monolingual immersion 
● Ethnoracial insecurity 
● Linguistic insecurity 
● Raciolinguistically profiled 
● Lack of educational support These students speak perfect Spanglish 

(NPR, 11/29/19)

(García, 2019; Mori & Sanuth, 2018; Schwartz, 2014; Tsai et al., 2021; Zarate, 2018; Zentella, 2007) 

https://www.npr.org/2019/11/29/775035698/these-students-speak-perfect-spanglish-and-now-theyre-learning-to-own-it


Consequences for teachers
● Insecurities about ethnolinguistic identities, language abilities, and 

professional capacity 
● Cooperating teachers expect normative language use and have deficit 

outlooks towards bilingual teacher candidates 

(Fallas-Escobar et al., 2022, p. 10)

(Briceño et al., 2018; Bustamante & Novella, 2019; Fallas-Escobar et al., 2022; Quan, 2021; Ramjattan, 2017) 



Critical pedagogical approaches



Translanguaging

Social 
Justice 

Education

Critical 
Language 

Awareness



Translanguaging
● Accepts and leverages the fluid 

communicative practices of 
multilinguals 

● Language knowledge as a unitary 
system (‘linguistic repertoire’) 
rather than as multiple, 
autonomous systems

● Gives voice to students and 
remedies power differentials 

Translanguaging in Curriculum and Instruction: A CUNY-NYSIEB 
Guide for Educators

(García, 2019; García & Li Wei, 2014)

https://www.cde.state.co.us/cde_english/translangpacket


● Emphasizes how language 
functions in the maintenance of 
societal power relations

● Aims to transform students’ 
consciousness of their 
communicative behaviors and 
the conditions under which they 
live

Critical Language 
Awareness

Ari’s language ideology tree (Quan, 2021)
(Alim, 2005; Leeman, 2014; Loza & Beaudrie, 2022)



Social Justice Education
• Challenges, disrupts, and 

confronts misconceptions and 
stereotypes

• Draws on student’s talents and
strengths

• Promotes critical thinking and
agency for social change

(Glynn et al., 2018; Nieto, 2018; Randolph & Johnson, 2017)





What can we do in the classroom?



1. Teach language descriptively and 
sociolinguistically

https://www.laits.utexas.edu/spe/

https://www.laits.utexas.edu/spe/


2. Include sociolinguistic variation along with 
its social implications



3. Diversify your curriculum without 
essentializing communities 

https://www.youtube.com/watch?v=67j5sqiqViA&t=15s https://www.facebook.com/perolike/videos/i
m-chinese-and-puerto-
rican/465361095322291/

https://www.youtube.com/watch?v=67j5sqiqViA&t=15s
https://www.facebook.com/perolike/videos/im-chinese-and-puerto-rican/465361095322291/


4. Encourage students to draw on all available 
resources for learning and meaning-making

https://radioambulante.org/audio/en-busca-de-las-palabras

● Which parts are unclear to 
you? Why?
○ Is it the content? 
○ The language used? 

● Why do you think the speaker 
uses English periodically? 

● Do you ever switch languages 
or varieties? Why? 

● Which words, expressions, 
grammatical structures, and/or 
pronunciation seem unique to 
a particular variety of Spanish?

https://radioambulante.org/audio/en-busca-de-las-palabras


5. Reflect, reflect, reflect
Linguistic Identity Map

● Draw a map or timeline that outlines your linguistic identity and language journey. 
● Include: 

○ Key moments, events, people
○ Languages that you learned with your family, in your community, at school, etc. 

● Respond to the following questions: 
○ Are there languages that you and/or your family have lost over the years? What 

do you think happened? 
○ Which moments are most significant (happy, sad, embarrassing, etc.) to you and 

your linguistic identity? Why?  



Which pedagogical idea(s) do you think may benefit 
your language teaching context?

What challenges do you foresee? 



Ari 
(bilingual, Mexican American pre-service Spanish teacher)

“I definitely had that thought of, oh, I don’t speak proper 
Spanish [...] I felt like I was behind, because there was people 
[L2 Spanish learners] that had already taken some Spanish 
classes and basically knew a bit about writing, grammar. I 
could speak it, but I just felt like [my Spanish] wasn’t there.” 

(Interview, Nov. 1, 2018) 

(Quan, 2021, p. 453)
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¡Gracias! Thank you!
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