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THE	STATE	OF	THE	SITUATION	





The	role	of	the	traditional	language	text	

•  Instructors	rely	on	textbooks	to	determine	curricula		
–  (Byrnes,	1998;	Lord,	2014;	Richards,	n.d.;	Wiggins	&	McTighe	(1998,	
2008)	

•  Language	textbooks	generally	follow	a	“coverage	model”		
–  (Chaffee,	1992)	

•  Publishing	houses	and	instructors	tacitly	endorse	a	grammar-
coverage	approach	
– often	ends	up	excluding	meaningful	contexts	

•  (Allen	&	Paesani,	2010)	



Current	approaches	to	language	teaching	
as	determined	by	leading	textbooks	

•  Focused	on	skills	development		
•  Emphasis	on	oral/aural	modalities	
•  Reading/writing	treated	as	separate	skills,	independent	of	
audience	

•  Content	is	self-referential;	centers	on	"practical"	language	use	
•  Culture	treated	as	static	5th	skill,	and	as	separate	(incidental?)	



As	such,	our	students	.	.	.	

•  are	not	engaged	by	these	materials		
•  do	not	enjoy	language	classes		
•  believe	homework	is	busy	work	
•  end	up	working	toward	the	test	only	
•  feel	unprepared	to	use	Spanish	meaningfully	
•  cannot	keep	up	with	the	rising	cost	of	textbooks	



THE	NEED	FOR	A	NEW	APPROACH	



Increasing	criticisms	of	status	quo	

Allen	&	Paesani,	2010;	Blythe	&	Davis,	2007;	Brager	&	Rice,	2000;	Lord	&	Isabelli,	2014;	Rossomondo,	2012	
	

•  “ideas	and	concepts	should	anchor	students’	
intellectual	and	linguistic	trajectories	in	the	college-
level	foreign	language	curriculum	at	all	levels	of	
instruction,”	despite	the	inherent	challenge	in	
developing	“students’	thinking	abilities	at	their	
intellectual	levels	while	developing	their	linguistic	skills	
in	the	target	language,	which	are	at	a	much	lower	
level.”		Meyers	(2009,	p.	86)		



We	need	a	
new	approach	

to	language	
materials	

that…	

u  is	informed	by	SLA	research	and	
professional	guidance	

u  takes	advantage	of	what	digital	can	do	
that	print	cannot	

u  provides	a	meaningful	foundational	
experience	for	all	students	

u  empowers	teachers	to	test	the	way	
they	teach	

u  prepares	students	to	use	the	language	
u  addresses	issues	of	affordability	and	

access	





Visible	learning	

Focus	on	receptive	and	productive	
strategies	

Contextualized,	purposeful	practice	

Social	learning	

Text-driven	(literacy)	approach	

Focused	on	all	four	skills,	not	just	
oral	communication	

(Cross)-Culturally	informed	

24-unit	program	with	all	in-
class	and	out-of-class	
materials	

All-digital,	immersive,	mobile	
language	learning	
experience	

Based	on	principles	of	
backward	design	for	a	
flipped	class	model	

LingroHub:	a	simple	but	not	
simplistic	platform	

New	approach	to	student	
engagement	

Communicative	work	in	class	

Work	outside	of	class	

Contraseña	Pedagogy	What	is	Contraseña?	



KEY	FEATURES	

1.  Digital	interface	
	

2.  “Transformed	approach”	

3.  Focus	on	outcomes,	visible	learning	
	

4.  Make	maximal	use	of	time	



1)	Digital	interface		

•  Native-digital		
	(conceived	as	online	platform	from	ground	up	)	

•  Multimedia	integral	to	design	
•  Mobile	adaptive	
	

•  Suitable	for	all	class	delivery	modes	
– Face-to-face	|	Hybrid	|Online	



2)	Transformed	Approach	(MLA	2007)	
•  Ability	to	“operate	between	languages	and	cultures”	
•  Content	is	text-driven	and	looks	outward;	emphasis	on	
identifying	multiple	perspectives	

•  Culture	is	fluid,	context-bound,	mediated	through	language	
use;	integrated	and	intentional	approach	

•  Wrap	the	textual	within	the	communicative	and	vice	versa	
•  Focus	on	textual	(written	and	oral)	resources	as	the	basis	for	
language	

•  Emphasis	on	skills	and	strategies	



è	Literacy	based	approach	

•  Each	unit	is	text-driven	
– Text	=	written,	audio,	video	(alternate	written/oral)	
– Variety	of	genres	
– Texts	increase	in	complexity,	authenticity	

•  Unit	text	models	language	and	culture	in	use	
	

•  Unit	text	serves	as	model	for	end-of-unit	project	



	
	
	

	

	

 
  

	
UNIT	STRUCTURE	



Example:		
Graphic	
novel	



Example:	
Newspaper	
article	with	
video	



Example:	
Microcuento	

El	eclipse	
Augusto	Monterroso	

	
Cuando	 fray	 Bartolomé	 Arrazola	 se	 sintió	 perdido	 aceptó	 que	 ya	 nada	 podría	 salvarlo.	 La	 selva	
poderosa	de	Guatemala	 lo	había	apresado,	 implacable	y	definitiva.	Ante	su	 ignorancia	 topográfica	se	
sentó	 con	 tranquilidad	 a	 esperar	 la	muerte.	 Quiso	morir	 allí,	 sin	 ninguna	 esperanza,	 aislado,	 con	 el	
pensamiento	fijo	en	 la	España	distante,	particularmente	en	el	convento	de	 los	Abrojos,	donde	Carlos	
Quinto	condescendiera	una	vez	a	bajar	de	su	eminencia	para	decirle	que	confiaba	en	el	celo	religioso	
de	su	labor	redentora.	

Al	despertar	se	encontró	 rodeado	por	un	grupo	de	 indígenas	de	rostro	 impasible	que	se	disponían	a	
sacrificarlo	ante	un	altar,	un	altar	que	a	Bartolomé	le	pareció	como	el	lecho	en	que	descansaría,	al	fin,	
de	sus	temores,	de	su	destino,	de	sí	mismo.	

Tres	años	en	el	país	le	habían	conferido	un	mediano	dominio	de	las	lenguas	nativas.	Intentó	algo.	Dijo	
algunas	palabras	que	fueron	comprendidas.	

Entonces	 floreció	 en	él	 una	 idea	que	 tuvo	por	 digna	de	 su	 talento	 y	 de	 su	 cultura	universal	 y	 de	 su	
arduo	 conocimiento	 de	Aristóteles.	 Recordó	 que	 para	 ese	 día	 se	 esperaba	 un	 eclipse	 total	 de	 sol.	 Y	
dispuso,	en	lo	más	íntimo,	valerse	de	aquel	conocimiento	para	engañar	a	sus	opresores	y	salvar	la	vida.	

-Si	me	matáis	-les	dijo-	puedo	hacer	que	el	sol	se	oscurezca	en	su	altura.	

Los	 indígenas	 lo	 miraron	 fijamente	 y	 Bartolomé	 sorprendió	 la	 incredulidad	 en	 sus	 ojos.	 Vio	 que	 se	
produjo	un	pequeño	consejo,	y	esperó	confiado,	no	sin	cierto	desdén.	

Dos	 horas	 después	 el	 corazón	 de	 fray	 Bartolomé	 Arrazola	 chorreaba	 su	 sangre	 vehemente	 sobre	 la	
piedra	de	los	sacrificios	(brillante	bajo	la	opaca	luz	de	un	sol	eclipsado),	mientras	uno	de	los	indígenas	
recitaba	sin	ninguna	inflexión	de	voz,	sin	prisa,	una	por	una,	las	infinitas	fechas	en	que	se	producirían	
eclipses	solares	y	lunares,	que	los	astrónomos	de	la	comunidad	maya	habían	previsto	y	anotado	en	sus	
códices	sin	la	valiosa	ayuda	de	Aristóteles.	



Example:	
Short	film	

Yo	tb	tq	



Prepare	students	through	receptive	and	
productive	strategies	
	
•  Receptive	strategies	to	prepare	learners	to	

understand	the	main	unit	text	

•  Productive	strategies	to	prepare	students	to	carry	
out	unit-final	project.	



HOW	does	
Contraseña	
incorporate
authentic	
content?	



UNIT	18:	Interpreting	identity	through	the	spoken	word:	Read	
aloud	and	analyze	a	poem	that	expresses	an	aspect	of	the	poet's	

cultural	identity.	



Example	
receptive	
strategy	

Unit	16:		
Exploring	the	role	of	
technology	in	personal	
relationships:	Create	a	
dialogue	that	can	lead	
to	misinterpretation.	



Another	
sample	
perception	
strategy	

Unit	2:	Getting	to	
know	others:	
Interview	a	Spanish	
speaker.	



Sample	
production	
strategy	

Unit	2:	Getting	to	
know	others:	
Interview	a	Spanish	
speaker.	



3)	Focus	on	outcomes	

•  Clearly	articulated	unit-level	goals	
•  Adaptive	interface	to	emphasize	mastery-based	
learning	and	assessment	

•  Project	based	assessment	focuses	on	what	students	
learn,	not	what	they	haven’t	

•  Tenets	of	BACKWARD	DESIGN	è	





	è	Visible	learning	
•  Carefully	sequenced	modules	to	facilitate	the	acquisition	of	a	broad	
range	of	language,	communicative	and	content	learning	outcomes		

•  Summative	portfolio	activity	for	each	unit:	application	of	unit’s	
linguistic,	communicative,	cultural	and	content-related	learning	to	the	
realization	of	a	meaningful	task	
•  Portfolios	offer	formative	and	summative	assessment	opportunities	
that	are	critical	for	closing	the	assessment	loop	

•  Allows	us	to	test	the	way	we	teach	



4)	Make	maximal	use	of	time	

•  Out	of	class:	time	is	spent	in	preparation	
•  In	class:	time	is	spent	in	communication	
•  No	artificial	division	between	presenting,	practicing,	using	and	
assessing	language	

	
Practice	is	meaningful,	not	busy-work!	



OUT	OF	CLASS	1:	Preparar	



OUT	OF	CLASS	2:		Aplicar	



OUT	OF	CLASS	3:	Comprobar	



IN	CLASS:	Conversar	



NEW	APPROACH	IN	ACTION	
(Pilot	study	outcomes,	Spring	2019)	



Participants	
A.	University	of	Florida	
Beginning	Spanish	1	
•  Control	group	

–  N=46	
–  Regular	textbook,	online	platform	
–  Standard	syllabus	

•  Experimental	group	
–  N=23		
–  Contraseña	learning	materials	
–  Modified	syllabus	

B.	University	of	Kansas	
•  Beginning	Spanish	1	(SPAN	104)	

–  N=26		
–  Contraseña	learning	materials	
–  Fully	flipped	implementation	

	

•  Beginning	Spanish	2	(SPAN	111)	
–  N=56	first	time	enrollees,	N=24	students	

who	completed	1st	semester	with	
Contraseña	

–  Contraseña	learning	materials	
–  Modified	syllabus	
	

	
	



Data	sources	

•  Can-Do	Statements	
–  20	“Can-Do”	Statements	based	on	ACTFL’s	proficiency	guidelines	
–  Participants	rated	on	a	Likert	scale	of	1-7	

•  Attitude	Survey	
–  18	statements	about	attitudes	towards	class,	Spanish,	ability/interest	in	learning	
Spanish	

–  Participants	rated	on	a	Likert	scale	of	1-7	
•  General	“Proficiency”	Assessment	

–  100	multiple-choice	items		
–  Covering	grammar	and	vocabulary	topics	from	first	4	semesters	

•  Back	End	Analysis		
–  How	many	minutes	students	spend	in	out-of-class	work	

•  Classroom	Observations	
–  Talk	time	
–  Use	of	Spanish/English		

Same	instruments	for	pre-test	(week	1)	and	post-test	(week	16)	



Can-Do	Statements:	Total	score		
(summing	all	responses)	

77.76	

115.90	

83.38	

112.26	

20.00	

40.00	

60.00	

80.00	

100.00	

120.00	

140.00	

EXP	PRE	AVG	 EXP	POST	AVG	 CON	PRE	AVG	 CON	POST	AVG	

Can-Do		(total	score)	

Ordinal	mixed	effects	
model	found	significant	
interaction	of	Group*Time,	
suggesting	larger	changes	
in	rating	likelihood	(toward	
higher	ratings)	for	
Experimental	than	Control	
(p	<	.001)	



Can-Do	Statements:	By	item	

Experimental	group	post-semester	higher	than	control:	
#9:	I	can	express	my	own	preferences	or	feelings	and	react	to	those	of	others.	
#15:	I	can	express	my	preferences	on	everyday	topics	of	interest.	
#16:	I	can	compare	cultural	products	and	practices	from	my	culture	and	those	of	
Spanish	speaking	cultures.	
#17:	I	can	converse	with	Spanish-speakers	in	familiar	situations	at	school,	work,	or	
play.	
#18:	I	can	show	interest	in	basic	cultural	similarities	and	differences	when	conversing	
with	Spanish	speakers.	
#19:	I	can	recognize	that	significant	differences	in	behaviors	exist	among	cultures.	
#20:	I	can	use	culturally	appropriate	behaviors	and	avoid	major	social	blunders.	



Attitude	Survey:	Total	score		
(summing	all	responses)	

87.83	 91.90	
86.55	 88.11	

18.00	

38.00	

58.00	

78.00	

98.00	

118.00	

EXP	PRE	AVG	 EXP	POST	AVG	 CON	PRE	AVG	 CON	POST	AVG	

Attitudes	(total	score)	

Ordinal	mixed	effects	
model	found	significant	
interaction	of	Group*Time,	
suggesting	larger	changes	
in	rating	likelihood	(toward	
higher	ratings)	for	
Experimental	than	Control	
(p	<	.001)	



Attitude	Survey:	By	item	

Experimental	group	post-semester	higher	than	control:	
#4:	I	look	forward	to	taking	SPN1131	in	the	future.	
#8:	I	like	the	atmosphere	of	my	Spanish	classes.	
#15:	I	always	look	forward	to	Spanish	classes.	
#16:	Studying	Spanish	can	be	important	for	me	because	I	think	I'll	need	
it	for	further	studies	within	my	major/field	of	interest.	
#18:	I	really	enjoy	learning	Spanish.	
	
Experimental	group	post-semester	lower	than	control:	
#11:	get	nervous	and	confused	when	I	am	speaking	in	my	Spanish	class.	



Results:	General	“Proficiency”	Test	

9.89%	

4.97%	

0.00%	 2.00%	 4.00%	 6.00%	 8.00%	 10.00%	 12.00%	

Experimental	

Control	

Pre-	to	Post-	IMPROVEMENT	

PRE	 POST	 CHANGE	

Experimental	 48.00%	 57.89%	 +9.89%	
Control	 59.41%	 64.38%	 +4.97%	



Results:	Time	Spent	on	Class	Preparation				

Aplicar	=	Input	à	Output	Instructional	Sequence	
Comprobar	=	Discourse-level	summative	“quiz”	over	same	material	



Results:	Classroom	interactions	
[analysis	underway]	

•  Preliminary	analysis:	
–  Increased	student	talk	time	
– Decreased	teacher	talk	time	
–  Increased	use	of	Spanish	



CONCLUSION	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

	 •  MLA	2007	report	
•  SLA	research	
•  Educational	Technology	research	
•  Experience	as	educators	and	LPDs	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

u  take	advantage	of	what	digital	can	do	
that	print	cannot	

•  Multimodal	instruction,	practice,	projects	
•  Authentic	texts	in	different	genres	
•  Cultural	collaborators	
•  Development	of	21st	century	skills	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

u  take	advantage	of	what	digital	can	do	
that	print	cannot	

u  provide	a	meaningful	and	engaging	
foundational	experience		

•  Focus	on	content,	contextualization	and	
language	use	

•  Class	time	for	real	communication	
•  Evidence	of	student	engagement	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

u  take	advantage	of	what	digital	can	do	
that	print	cannot	

u  provide	a	meaningful	and	engaging	
foundational	experience		

u  empower	teachers	to	test	the	way	
they	teach	

•  Portfolio	of	project-based	assessments	
•  Students	showcase	what	they	know	
•  Can	be	exported	for	evidence	of	learning	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

u  take	advantage	of	what	digital	can	do	
that	print	cannot	

u  provide	a	meaningful	and	engaging	
foundational	experience		

u  empower	teachers	to	test	the	way	
they	teach	

u  prepare	students	to	use	the	language	

•  Unit	structured	to	prepare	for	project	
•  Provide	real	language	practice	



These	
digitally-

based	
materials…	

u were	informed	by	SLA	research	and	
professional	guidance	

u  take	advantage	of	what	digital	can	do	
that	print	cannot	

u  provide	a	meaningful	and	engaging	
foundational	experience		

u  empower	teachers	to	test	the	way	
they	teach	

u  prepare	students	to	use	the	language	
u  address	issues	of	affordability	and	

access	 •  Digital	delivery	lowers	cost	
•  Adaptive	platform		
•  Easy,	frequent	updates	and	fixes	



Proyecto	2:	¿Quién	eres	tú?	Using	Conversaciones	en	la	universidad	as	a	model,	you	will	write	questions	
and	then	interview	a	Spanish	speaker.	
-Phil,	Retiree,	Continuing	Education	Online	



glord@ufl.edu	


