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Workshop Schedule

Day 1: Thursday, June 2™

9:00am —9:30am Introductions: Institutional context; primary instructional and administrative roles;
expectations & goals

Overview of workshop

9:45am —10:15am Background and impetus for L2 text-based work

10:15am — 10:30am Open discussion

10:30am ~ 10:45am Break

10:45am - 1i:15am The construct of genre and genre analysis

11:15am —11:45am Work with sample text

11:45am — 12:00pm Open discussion

9:30am — 9:45am

12:00pm — 1:00pm

1:00pm - 1:30pm
1:30pm -~ 2:15pm
2:15pm — 2:30pm
2:30pm - 2:45pm
2:45pm ~ 3:15pm
3:15pm - 3:30pm
3:30pm — 4:00pm

Day 2: Friday, June 3"

9:00am —9:30am
9:30am — 1(3:15am

LUNCH

Genre as a text selection and sequencing principle
Sequencing sample texts

Issues in text selection

Break

Text selection within a thematic unit

Open discussion

Looking ahead: Genre-based pedagogy

Review
Genre-based pedagogy

10:15am — 13:45am Sample text didacticization
10:45am —11:00am Break

11:00am —11:30am Genre-based tasks and assessment
11:30am — 12:00pm Work with texts

12:00pm — 1:00pm

1.00pm — 1:30pm
1:30pm — 2:30pm
2:30pm — 2:45pm
2:45pm — 3:30pm
3:30pm — 4:00pm

LUNCH

Open discussion about own texts and program

Work with texts

Break

Presentation of pedagogical treatment of text

Looking back and looking forward: Next steps for text-based instruction




Key terms, Day.1:

Background and impetus for L2 text-based work:
* curriculum
« curricular bifurcation
* curricular integration
¢ articulation
¢ literacy

" The construct of genre and genre analysis:
¢ genre
* generic moves - schematic structure
* field, - participants, processes, circumstances
¢ tenor — evaluational lexicogrammar
* mode —theme/rheme

Genre as a text selection and sequencing principle
* primary discourses
* secondary discourses
* macro-genre —recording, explaining, arguing
* grammatical metaphor (congruent vs. synoptic language)

Key terms, Day 2:

Genre-based pedagogy:
» scaffolding
* . modeling
» zone of proximal development
*  matrix

Genre-based assessment
* genre-based task
* task appropriateness




Worksheet for Genre Analysis

A. Communicative goals and their realization in generic stages/moves
a. What are the communicative goals of the text?
b. Who wrote it? Who is the audience?
¢. What are the stages/moves in the text that help realize the communicative
goals? How would you divide the text? Why?

B. Field: Participants, Processes, Circumstances
a. Who are the Participants? Specific, generic or abstract?
b. What kind of processes are they involved in? Underline all the processes (verbs).
What types are they? Are there any patterns?
- 6 Main Process Types
~ Material: Processes of doing
— Mental: Processes of thinking and feeling (perception, cognition,
desideration, emotion)
- Relational: Processes of being and relating (attributes and identities)
— Behavioral: Processes of physiological and psychological behavior
— Verbal: Processes of verbal action
— Existential: Processes of being and existing
¢. What are the circumstances? Underline adverbs and prepositional phrases. What
types appear most often?
- Types of Circumstances: Extent {Duration; Distance); Cause; Location (Time;
Place); Manner (Means; Quality; Comparison); Role; Accompaniment

C. Tenor: Relationship between discourse participants; between the author and the
audience
a. How are participants referred to?
b. What perspective(s) is (are) represented?
¢. Which mood is present (i.e., indicative, imperative, subjunctive, interrogative)?’
d. Is there an expression of attitude and emotion, judgment and appreciation? How
are they linguistically realized?

D. Mode: Coherence and Cohesion
a. How is the text structured? What linguistic resources are used to make
connections across textual stages and within them?
b. What elements take the theme position (first position) in the clause?
c. What is the clause structure? Simple clauses, complex clauses, complex nominal
groups, nominalizations?
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